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Introduction
The report shows the specifics of application drama in working with shy children. It is the result of a
two-year international Erasmus+ project Play it Out Loud.
There have been five European countries engage in the project: Poland, England, Greece, Ireland and
Spain.
Project partners:


Poland, Univeristy of Humanities and Economics in Lodz – project coordinator,
www.ahe.lodz.pl

•

England, National Drama, www.nationaldrama.co.uk

•

Greece, ECTE, www.ecte.gr

•

Ireland, Smashing Times Theatre Company, www.smashingtimes.ie

•

Spain, FYG Consultores, www.fygconsultores.com

The idea of the Play It Out Loud Project was to explore the impact of drama lessons on shy children.
Working in role, which can be part of a drama lesson, might allow children to feel secure enough to
participate actively. The project involved teachers observing shy children during drama lessons and
reporting the outcomes.
The main aim of the project was social inclusion of shy children.
The aims of this project were also as follows:
1. Exchange of good practices and development of innovation in the areas of ECEC and sustainable
development among partners representing different countries;
2. Research tools for evaluation including the questionnaire of children shyness, the final
questionnaire for evaluating the outcomes of the process of using drama in shyness therapy of
children and the template for case study of shy children.
3. Play It Out Loud Course for teachers including 20 drama lessons dedicated children’s shyness
therapy and a training plan for teachers.
4. Drama in shyness therapy of children report.
5. Final promoting film - 5 minutes film showing the parts of the drama lessons, the idea of the
project, the methodology and the outcomes.
6. Multiplier events in each partner countries and final international conference for sharing the
experiences of the project and disseminating the project outcomes to early education teachers and
local authorities, stakeholders and media.
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The report is based on data from questionnaires and case studies, which were developed by all the
partners of the project consortium.
It also includes the tips for teachers how to work with shy children including refugee and imigrant
children, socially excluded children and those with specific learning difficulties. The results form the
report may be used by Europen countries to integrate immigrants’ children with the societies.
The report contains of main two parts. In part one - Drama at work with a shy child. ANALYSIS OF
INDIVIDUAL CASES – we describe the individual cases of shy children and ho drama affected them
and helped them to overcome their shyness.
In part two - How drama affects the group. THE RESULTS OF DRAMA LESSONS IN QUESTIONAIRES –
we show the data from the final questionnaire and analysis of the data. This part is about how drama
affects other children's competences, not just building confidence and overcoming shyness
All the data were collected by 22 teachers from five European countries. The teachers who met,
cooperate and work together, have fun and have built personal and vocational relationships. To
those teachers we would like to send a really great thank you!
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Schedule
Drama as a method of working with a shy child implementation process

1. Developing 20 drama lessons dedicated children’s shyness.
Each partner has developed 4 drama lesson plans that include working with a shy child.
2. Development of research / evaluation tools
Preparing the questionnaire of shyness for children based on literature, the final questionnaire
for evaluating the outcomes of the process of using drama in shyness therapy of children and the
template for case study of shy children.
3. Developing a training course for teachers
4. Teachers training
There is a 5 days training. The authors of the 20 drama lessons and the training plan for
teachers train the tutors from partner countries (seven teachers from each country).
5. Drama lessons in practice.
The trained teachers choose 12 of 20 drama lessons and use these in practice. During 4
months, about once a week the teacher lead a drama lesson with children.
6. On-going evaluation
In the middle of the process – about 6th drama lesson – the tutor is observing the lesson and
giving the feedback to the teacher. The lesson is also filmed and used in the final promoting
film.
7. Ex-post evaluation
The questionnaires and the case studies of shy children (one child presented by one teacher).
Notes on implementation:
• Shortened research process - due to Covid19. Hence, some teachers wrote that they did not
complete the final few lessons, during which they planned more extensive lessons.
• In a few cases, there is no data from the table - social behavior register, because the surveyed
teachers did not complete the task, or did it differently, not according to the order and it could not
be taken into account.
• We could not film the lessons (except Poland) - no permission to use the image of children.
• Changing children's names for fictitious names. The names of the children have been encoded changed to fictitious names.
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Research tools

QUESTIONNAIRE FOR TEACHERS ABOUT
SHY CHILDREN
TEACHER’S DATA
Name and Surname:
Date: ___-___-_____

Contact information:

CHILD DATA
Name and Surname:
School name:
Age:

Gender:
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Mark with an X the score that you consider to be the most appropriate for the profile
analysed (1: never, 2: sometimes, 3: often, 4: very often)

SOCIOEMOCIONAL INDICATORS: The student…
1
1.

active participates in class activities

2.

asks questions

3.

initiates conversations with other children

4.

establishes a relationship with a new person (invited guests)

5.

participates in team activities

6.

can expresses his/her emotions

7.

participates in new situations

8.

volunteers to do tasks

9.

gives his/her opinion with facility

2

10. is a leader of a group
Total score

10: very shy

11-20: shy

21-30:
confident

OBSERVATIONS: Physical signs of shyness

31-40: very
confident

3

4

9

PREFERENCES AND COMPETENCIES
Please write down things that the child likes or is good at, for example: listening to music, dancing, narrating
stories, establishing eye-contact, playing secondary characters, playing the main character, helping others,
using humour, thinking up fun things to do, expressing affection, sharing, keeping secrets, etc.

Preferences
(she/he likes)

Competences
(she/he is
good at)

Comments
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CASE STUDY PATCHWORK

Name of the child (may be fictional): ……………………………………
Country: ……………………………………………..
School: ………………………………………………
Level: ………………………………………………..

I Information from the questionnaire:

Socioemotional indicators total scores

Physical signs of shyness

3 MAIN PREFERENCES AND COMPETENCES
Preferences





…………………………………………………..
………………………………………………….
……………………………………………………

Competencies





…………………………………………………..
……………………………………………………..
………………………………………………………
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II Social Behaviour Register
Circle the appropriate number, when 1 is for the lowest social behaviour and 6 is for the
highest one.
CONDUCT

LESSON1

LESSON6

LESSON12

Lonely
The child stays
outside the action.
He/she is not
interested in lesson.

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

6

6

6

Spectator
The child observes
but doesn’t take
part in action.

Play in parallel
The child takes part
in action but
doesn’t make
contact with other
children.

Play in proximity
with contact
The child plays only
with one chosen
child.

Make new
contacts
The child makes
contact with
children he/she has
not contacted
before.

Play in a group
The child actively
takes part in the
lesson in contact
with different
children.
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EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Classroom diary
Here you can write any important observations, dialogs, or tips for further work.
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
.............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
.............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
...............................................................................................................................................
.............................................................................................................................................

The most influent drama exercise/lesson and why
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Plan for future actions
1. Drama activities (what forms, how often):
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………….................................
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………….................................

2. Actions concerning child’s preferences and competencies:
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………................................
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………….................................

3. Other:
...................................................................................................................................
...................................................................................................................................
...................................................................................................................................
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………….................................

Important suggestions for working with this particular child:
………………………………………………………....................................
……………………………………………………….....................................
……………………………………………………........................................
………………………………………………………....................................
……………………………………………………….....................................
……………………………………………………........................................
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FINAL QUESTIONNAIRE FOR
TEACHERS TO EVALUATE THE
RESULTS OF DRAMA LESSONS
NAME OF THE SCHOOL

DURATION of the process

LEVEL

FREQUENCY of drama
lessons

SPACE

HUMAN RESOURCES

The kind of classroom

People involved (other
teachers, social workers,
volunteers, parents, etc.)

..............weeks

Describe in a few words the nature of the drama lessons led by you (whether they were taught as
part of a subject, classes, or maybe extracurricular classes).
.................................................................................................................................................
.................................................................................................................................................
Write how these drama lessons affected the group.
.................................................................................................................................................
.................................................................................................................................................
................................................................................................................................................
................................................................................................................................................
................................................................................................................................................
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Assess how the drama influences children:
Yes, very
much
1.
2.
3.

4.

5.

6.
7.

8.

9.
10.
11.
12.

Helps children to improve language,
comprehension and expression.
Expand their vocabulary; improve
pronunciation, intonation and vocalization.
It encourages shy children to gradually lose
their fear of relating to others and of
accepting themselves, thus fostering good
socialisation, self-esteem and personal
autonomy.
It emphasizes cooperation and teamwork
and makes them feel that they are part of a
peer group.
Drama has a positive influence on body and
gestural expression; on the understanding
of the body, its possibilities of action and its
limitations.
Drama positively influences the creativity
and originality of acting.
Drama positively influences the creativity
and originality of plastic and musical
expression.
Drama leads children to be critical of
themselves and others, develops critical
thinking.
Drama develops the skills of decision taking.
Drama helps children to know the world
around.
Drama improve problem solving skills of
children.
Through drama children interiorize values
of the culture of their society, little by little
configuring, in this way, their morals.

Rather
yes

Rather
not

Not at
all
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Drama at work with a shy child. ANALYSIS
OF INDIVIDUAL CASES
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What was the structure of research group? Basic
demographic data of children
Age of research children
As part of the Play It Out Loud project, 22 children aged 6 to 12 years were examined.
Age of children
6
7
8
9
10
12
Tab.1 Age of children

Number of children
5
8
5
1
2
1

The diagram below illustrates the age of the children surveyed.
9
8
8

number of children

7
6
5

5

5
4
3
2
2
1

1

1
0
0
6

7

8

9

10

11

12

age of children

Fig.1 Age of children
As can be seen in the diagram, most children were between 6 and 8 years old. In total, 18 children
out of 22 were in this age group, which is 82% of examined children. One child was 9 years old, two
were 10 years old and one was 12 years old.
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Sex of research children
The sex of the research children is evenly distributed between boys and girls. Exactly half of them are
boys (11 people) and half are girls (11 people).

11

11

Fig.2 Sex of research children

Country of residence of the research children
The research children come from five European countries.
Kraj
England
Greece
Ireland
Poland
Spain

Liczba dzieci
5
5
3
5
4

Tab.2 Country of residence of the research children

The diagram below illustrates country of residence of the children surveyed.

boys
girls
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6
5
4
3
2
1
0
England

Greece

Ireland

Poland

Spain

Fig.3 Country of residence of the children surveyed

The children come from five European countries. 5 children come from England, Greece and Poland,
4 children live in Spain and 3 in Ireland.
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Analysis of individual cases
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CHILD 1:

Kerem

boy, 6 year old
Poland

What is Kerem like?
Kerem comes from a Polish-Turkish family. His mother is Polish and his father is Turkish. He was born
in Poland and speaks Polish.
Kerem is a shy child (18/40 points on the scale of socio-emotional indicators).
The boy is afraid of peer ratings (especially his favorite friends). He has a lot of ideas but doesn't
show them due to possible criticism. Usually imitates the behavior of the leader - although they are
often inadequate to the situation. The boy follows the rudiments and rules. Has difficulty finding
company for work and play. Has extensive knowledge and skills, but is afraid to show them.
He likes listening to music, telling stories, answering questions, playing leading roles, helping others
and sharing with others.
Kerem is good at imitating characters, telling stories, coming up with solutions, creating stories.

What was happening during drama classes?
Drama was a new experience for children and at the beginning they approached the tasks with
distance, but after a few drama classes withdrawn children joined the tasks.
Kerem during the first drama lesson was in the role of a "viewer" (level 2), but during 6 lessons he
was able to make contact with children he had not contacted before (level 5). Progress is noticeable.
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CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.3 Social Behaviour Register - Child 1

The most influent drama exercise/lesson and why
"Lost happiness" The child could feel important because he was a king. It was the centre of attention,
and yet it did not have to do anything, and thus was not exposed to evaluation and criticism. They
were glad that others would make her find joy. Others tried to please the "king" and did everything
to make their choice chosen as the one that was the lost joy.

Plans for future
The teacher plans to conduct drama classes with this group of children once or twice a week in the
future. The planned drama should, according to the teacher, cover such situations that the child
could feel a leader, to be able to notice his agency. Using future drama in her work, the teacher
would like to emphasize developing cooperation skills, reducing the influence of leaders, so that

23
other children who are less self-confident or have no clouting power can feel noticed and have a
sense of agency.
Given the child's strengths, teacher would like to use his story-telling skills in the future.
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CHILD 2:

Tomek

boy, 8 years old
Poland

What is Tomek like?
Tomek was selected by the teacher as a shy child although on a scale of socio-emotional indicators
he scored 21 points, so he entered one point into the group of confident children. Therefore, it can
be said that a shy child and a confident child are on the border of the category. Perhaps because he is
already older (8 years) and is in the second grade, which means that the teacher has worked with the
boy for a year and through educational activities has strengthened the child's self-confidence. This is
also visible in the register of social behavior, where during the first drama lesson the boy participates
in classes in close contact with one selected child (level 4).
The boy does not like public speaking. He is stressed by answering the question asked by his
classmates. He then has a problem with fluency of expression. He quickly loses his temper, reacts
very emotionally - he often cries or reacts aggressively to the behavior or words of his colleagues.
The boy suffers defeat very hard, then reacts with aggression or crying. It is difficult for him to
communicate with his peers while having fun, which is why he enjoys reading books alone. He is a
talented child but very strict in self-esteem.
The boy has a wide range of interests. He is interested in history and geography. He mastered
reading skills beyond the peer group. He is very good in games that require logical thinking.

What was happening during drama classes?
Tomek during the first drama lesson participated in classes in close contact with one selected child
(level 4). It was similar during lesson 6, which is halfway through the dramatic process. During lesson
12 he was able to make contact with the child he had not contacted before (level 5). Progress is
noticeable.
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CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.4 Social Behaviour Register - Child 2

At the beginning of drama lessons he was very difficult to play roles, he was embarrassed by
pretending to be someone else. He expected other members of the group to ignore him. In the event
that any of the children commented on his behaviour, he would withdraw from play, often with a
cry.

The most influent drama exercise/lesson and why
The lesson “The lost happiness” was a turn. At first, playing the role of the king was embarrassing for
him, but the fact that other participants of the game did not comment on his behaviour but only
tried to cheer him up and improve his mood made Tomek relax. Great psychological comfort gave
him the person of a squire – the teacher in role - thanks to which he did not have to speak to the
whole group, but only to provide information to the group through teacher.
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Plans for future
The teacher is planning to use in the future all the games allowing to demonstrate Tomek’s
knowledge that is above average. Activities that do not require excessive role play, exercises like Zip
Zap Bong or “Lost Happiness” Lesson are recommended. Drama classes should be held regularly at
least once a week.
Given the child's strengths, she would like to use games that use Tomek's large amount of knowledge
in the future.
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CHILD 3:

Marta

girl, 7 years old
Poland

What is Marta like?
Marta is a shy girl (18/40 points on the scale of socio-emotional indicators).
She avoids direct contact with his peers, seldom grabs her hands with other children, often stands at
a distance from others, cannot be seen or heard in class. In extreme cases, e.g. when she cries, she
hugs the teacher.
Marta is afraid of peer criticism, she does not undertake any actions.
She likes to watch other children, rather she is a supporting hero. She prefers to submit to others,
work according to the ideas of someone else. She likes to listen to stories, she is attentive. She is
empathetic to her peers, borrows accessories, shares with others.
In dealing with the teacher, she responds very well to instructions, but does not take independent
initiatives.
The girl can listen with understanding, follows the content of any text or story. She is careful. She
willingly undertakes tasks, although she approaches them from a distance. She draws very well,
works well with colors, the drawings are interesting. She is physically fit.

What was happening during drama classes?
Drama was a new experience for children. At the beginning, the children approached tasks with a
distance, were a bit ashamed to play different roles, but over time it became a great pleasure for
them. They asked when drama classes, watched the time and approached subsequent issues with
curiosity.
Marta during the first drama lesson was in the role of a "spectator" (level 2) but also played with one
selected child (level 4) but during 6 lessons she was able to make contact with children she had not
contacted before (level 5). Progress is noticeable.
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CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.5 Social Behaviour Register - Child 3

The most influent drama exercise/lesson and why
Lesson: What it's like to be part of a peer group. Exercise: creating groups of animals and presenting
scenes from the life of these animals. It allowed a shy child to perform a task, and at the same time
was hidden among other children. She did the same as other children and was not ashamed.
Exercise with emotions also had a good effect on Marta, because she could non-verbally present her
feelings. It was important to her, because very often she cannot express in words what she feels.

Plans for the future
In the future, the teacher plans to perform theater exercises, play roles in various stories, play with
imitating peers, using children's artistic creativity, exercise with emotions, using songs and
movement - at least once a month.
Marta is a girl who needs acceptance, verbal reinforcement, positive messages, guidance and help.
One should try to meet her needs and at the same time strive for independence and greater courage,
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to make decisions and create, initiate various actions. It will also require cooperation with the house
and directing mom's actions.
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CHILD4:

Jakub

boy, 8 years old
Poland

What is Jakub like?
Jakub was chosen by the teacher as a shy child although on a scale of socio-emotional indicators he
scored 22 points, so he entered the group of confident children. Therefore, it can be said that a shy
child and a confident child are on the border of the category. Perhaps because he is already older (8
years) and is in the second grade, which means that the teacher has worked with the boy for a year
and through educational activities has strengthened the child's self-confidence.
The boy occasionally informs about his own needs and insights. He spends his school breaks alone,
he lacks a friend in class. He is reluctant to give his own opinions. The boy likes school and class, he
comes prepared for classes. He plays with the whole class but there is no favourite one in the peer
group. He is happy to talk to the teacher.
He likes playing the piano, reading books, casual games, board games. He is happy to organize his
own time.
He is good at both early school and physical education. He performs very aesthetic and creative art
works.

What was happening during drama classes?
During the first drama lesson, Jakub participated in the lesson but did not make contact with other
children (level 3). During the sixth drama lesson, the boy participated in classes in close contact with
one selected child (level 4). During lesson 12 he was able to make contact with the child he had not
contacted before (level 5). Progress is noticeable.
During the classes Jakub took part in games, plays and improvisations. He showed satisfaction during
the lesson, but at the end of the process he still didn’t have a close friend in the class.
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CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.6 Social Behaviour Register - Child 4

The most influent drama exercise/lesson and why
Drama games in which he felt relaxed. Each time ended with a smile on the boy's face.

Plans for the future
In the next school year the teacher will continue to work with children using the drama method.
Classes will be held regularly once a week during lessons. In her group, drama is treated as a science
of cooperation, a method of solving problems and learning emotions of both my own and others.
Actions concerning child’s preferences and competencies: creating artistic works using the collage
method, sound-imitating games and taking on the role.
In the next school year the teacher is going to work on activating the boy so that he can engage in
relationships with others and show willingness to work with a larger group. With the future actions
the teacher would like him to take a leadership position, make his own suggestions and share ideas.
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CHILD5:

Ola

girl, 10 years old
Poland

What is Ola like?
Ola is a shy girl (19/40 points on the scale of socio-emotional indicators).
She rarely initiates games. She almost never asks questions. Emotions and needs are poor. She can't
give opinions. She doesn't volunteer. She is never a group leader.
The girl is happy to share with others. She is helpful. She is attentive to the needs of others. Has good
hearing and sings well, but preferably in a group. She is joyful and always smiling. She likes people.
She likes to watch people. He has a positive attitude towards her friends. She is interested in telling
stories.
She is good at listening to others, band singing, helping others.

What was happening during drama classes?
Ola during the first drama lesson observed but didn’t take part in action (level 2), she also took part
in the lesson but did not make contact with other children (level 3). During 6th drama lesson still takes
part in action but doesn’t make contact with other children (level 3) During 6th drama lesson she also
made contact with children she had not contacted before level 5).
During 12th drama lesson she played only with one chosen child (level 4) but also made contact with
children she had not contacted before (level 5). Progress is noticeable.
The girl needs group activities that will give her a chance to further social skills training. The girl
experienced the pleasure of her own social activity during classes, but she still needs to try different
behaviours, overcome inhibitions, go beyond her own limits. She needs such animations that will
increase her faith in her own abilities and the feeling that what she proposes to other games is just as
valuable as the proposals of other people.
One should cultivate the girl's positive attitude towards people and the world, but at the same time
give her the opportunity to look at herself and her needs in relations with other children.
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CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.7 Social Behaviour Register - Child 5

The most influent drama exercise/lesson and why
Happiness classes. The girl played the role of a queen wandering around her country. In the role she
was interested in her kingdom and the people living in it. She was intimidated by being "out of sight"
a bit, but she was helped by the figure of the queen's adviser - a teacher in a role that animated the
situation in such a way that the queen could enter into relations with her subjects (including children
as animals and plants). It was easier for the girl to talk to characters from the world of nature in the
role)
Building a house. It was very good classes for the girl. We built her house at the end of the class. The
girl could tell about her dog, which gave interesting tips for other children to enter the role of a dog.
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Plany na przyszłość
The teacher is planning one-and-a-half hour classes once a week, integrating games and process
drama.
She is also going to organize games and exercises around the drama of the world and people developmental drama, organize activities that would complement drama classes - happenings for
other children at school (in small groups, for parents), social campaigns, and exhibitions.
Keeping an individual and class "book of drama", where the child could write in the form of drawings,
cut-outs, notes, etc. their experiences, e.g. who was he, what happened?
The girl needs constant and systematic work in a drama space, awakening the imagination and social
courage by playing with props, creating stories and playing them. The role of the teacher is very
important, because through technique the teacher in the role can support the girl, give her space to
try out a new activity, to express thoughts and feelings. The girl has a great potential for creativity
and imagination but as if dormant. The girl, through her uncertainty, does not develop her potential,
which is large and unlockable - as demonstrated by drama classes.
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CHILD6:

George

boy, 6 years old
England

What is George like?
George is a shy child (17/40 scores in socio-emotional indicators scale). George stands out as the
shyest Year 2 in class by a distance. He rarely engages with others in lessons. He needs prompting
during ‘talk-partner’ times (with limited success). He is very quiet and usually very neutral
emotionally. Sometimes he is sullen or unhappy looking. At times he explodes with emotion, anger or
crying. The reason is usually something quite minor (such as someone touching his coat or book). He
smiles occasionally, but rarely. At times he also ‘shuts down’ and will not answer to anyone. He does
not like sharing his feelings.
George has other difficulties stemming from his home life and this is likely part of the cause for his
introversion.
George likes his own company. He plays creative games at play times with small groups of friends. He
loves the characters of the Marvel universe and often will discuss them when prompted (when
unwilling to talk about other things). He is secretive and often keeps things to himself. However, he
will sometimes disclose things presented as ‘secrets’ and he enjoys this. When no adult is present he
becomes louder and more confident and will speak voluntarily more often. He shows more
enjoyment and interest in maths and PE than in other lessons.
Academically, he is able in all areas. His writing is poor often due to learning behaviour, effort and
handwriting. He is creative and makes up games linked to his interests (Lego, superheroes and
villains). He shares very perceptive views that most other children of his age would not think of, such
as when thought tracking during drama. Whilst he is not good at controlling of thinking about his
own emotions he is excellent at thinking about the feelings and emotions of others during reading,
discussion and drama (when prompted to share his opinions).

What was happening during drama classes?
George during the first drama lesson took part in the lesson but did not make contact with other
children (level 3). During the sixth and twelfth drama lessons he managed to make contact with a
child he had not previously contacted (level 5). Progress is noticeable.
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CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2
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3

3

4

4

4

5

5

5

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.8 Social Behaviour Register - Child 6
Session 1
George was alone at the beginning (as required). TA observed that he was not fully joining in with the
activity but began to do so more once included in a group of similar animals.
He was happy and involved throughout. When working independently he did so properly with very
minimal/no interaction with others.
During the exploratory/play element of the lesson he did interact and try to find others to be part of
an animal group with but was unable to do so (he was a slug)! With teacher support he joined a
group with the two snakes being animals who ‘slither’ along the ground and they were happy to
include him.
He performed a basic role with the group, slightly behind the others (they led and he followed
slightly) but he was happy and involved. He answered questions at a basic level. He decided that he
preferred to work as part of a group than to be alone but when asked why said, “I don’t know.” He
was not able/willing to give any extra reasons.
Session 6
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George was keen to be in the middle of the game, ‘The world according to’. He asked questions and
threw and caught the ball well. He enjoyed joining in and also was evidently enjoying hearing what
others were saying (he smiled and laughed appropriately and maintained eye contact). During ‘My
partner’s imaginary life,’ the boy again joined in well. He volunteered to introduce an imaginary
friend and spoke clearly (but briefly) and could not provide much extension beyond the basic
introduction (he declined to elaborate).
Session 12
George participated fully and played the game ‘Zip, zap, boing,’ with tactical astuteness! He was not
caught out and played the game using all three words appropriately to move the energy around the
circle. During the warm up he found different partners to match body parts with. All participated in
this. Some chosen freeze frames were hard to balance in for him. He chose more sensibly after this.

The most influent drama exercise/lesson and why
Lesson 2.5 – Social Skills. This showed that George could speak clearly and confidently to the group.
He also engaged well in the less structured social interactions of ‘Going to market’ – better than
many of his peers. The lesson ‘Lost Happiness’ was also pivotal. Full notes on this are attached in the
‘Drama Planning’ document but George as the king was celebrated by other children and he really
seemed to enjoy having the role of king – and created his own ritualistic behaviour during the royal
visits!

Plans for future
The teacher is planning in the future regular use of ‘Drama for Learning’ and ‘Drama for Writing’
based around quality texts. Use of drama for topic learning where possible and quick-fire drama
games for PSHE and similar. To be used (ideally) every week and more regularly in certain units.
Strategies from the Play It Out Loud course have already been shared during a staff meeting which
was well received.
There have been lots of chance for George to work with others in drama, games and other group
activities. These could be linked to his interests where appropriate (superheroes) though he is
showing an interest and enjoyment in all drama lessons. George to continue having THRIVE
interventions.
Teacher need to have high expectations of George to:
 Value his ideas and continue to volunteer his involvement;
 Speak clearly and with increasing volume so everyone can hear;
 Work with a range of partners who he may not usually choose to work/play with;
 Have chances to lead small group drama to develop leadership skills;
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 Improve his self-esteem and self-respect;
 Understand and express deep issues relating to texts, topics and PSHE links.
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CHILD7:

Emily

girl, 7 years old
England

What is Emily like?
Emily is a very shy child. She shrinks away when asked to contribute; tries to hide herself behind
another child so she cannot be seen. Often looks at other children for answers. Avoids eye contact ;
clamps her mouth tightly to avoid answering and chooses not to answer. Rarely takes a risk in her
learning because she does not want to get it wrong. Sometimes chooses to opt out.
She has found it hard to be independent in Year 2 and is very reliant on her peers who tell her what
to do and support her in the class. She can be very divisive with her friends and has on occasion
excluded them from her play.
Emily likes playing with her small group of friends. She does a lot of art and craft activities with her
mum at home.
She is good at reading. She has excellent fine motor skills.

What was happening during drama classes?
During first drama lesson Emily observed but didn’t take part in action (level 2) for half of the lesson,
she also took part in the lesson but did not make contact with other children (level 3) for one activity
and made contact with children she had not contacted before (level 5).
During sixth drama lesson still observed but didn’t take part in action (level 2) but not for half of the
lesson, just for one activity. During 5th drama lesson she made contact with children she had not
contacted before (level 5). She worked well with others but did not initiate idea.
During 12th drama lesson she made contact with children she had not contacted before (level 5) for
most of the session. She took part with enthusiasm but did not initiate ideas. Progress is noticeable.
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CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2
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For half of
the session

For
one
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3

3

3

4

4

4

5

5

5

For
one
activity

Worked well
with
others
but did not
initiate ideas

For most of
the
session;
took part with
enthusiasm
but did not
initiate ideas

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

For
one
activity

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.9 Social Behaviour Register – Child7
Session 1
Emily initially stood back and did not participate. She was an observer for much of the lesson but did
copy action of others in the group. She worked alongside the other children and repeated actions
they did. Her face became more animated.
By the end of session 1 she was interacting well with some children (her friends), talked and shared
ideas.
Session 6
Emily seemed a little tentative today. She enjoyed the activities and participated but observed others
before she did join in. She put her hand up to volunteer to be a main part of the drama and then
changed her mind.
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She is much more confident at taking part. Still lacking confidence at initiating ideas. Her interaction
with others is much better-she works with children other than her friends- and she has been able to
give feedback on which activities she has liked or disliked.
Session 12
Emily was able to ask questions and participated in the session with confidence.
She was able to talk imaginatively about her partner’s life but her ideas was not original and she
copied someone else in the group. She talked in front of the whole class with humour and
confidence. She followed the story the children had created one line at time and contributed her idea
very quietly. Lacked confidence in this aspect of the task.

The most influent drama exercise/lesson and why
The most revealing sessions were the last two-The Garden and Speak in Public-because of the
investment and engagement of the shy child and the rest of the class. The shy child was able to use
her voice with confidence to ask questions, stated opinions and shared ideas (even if she had not
originated them); her willingness to engage with enthusiasm and confidence was much improved
and she no longer opted out. Her eye contact was good.

Plans for future
Drama has been an integral part of our curriculum for the last two years and this project has given
many ideas on how to deliver successful sessions which enable all children to participate without fear
and with confidence.
The teacher will continue to use the strategies and develop drama skill further; doing a discrete
lesson each week has been great and may also be something we consider in the future. Currently the
staff incorporate drama in literacy and topics.
The teacher is also going to share strategies with other staff members in inset.
Emily said that one of her favourite lessons is drama. Now she is much more assured and is
answering questions/giving a viewpoint because she knows there is an expectation to do this. She
still lacks belief in her own ideas; copies a lot and struggles with generating imaginative ideas (in her
writing). Drama has helped her a little with this but will need to be developed further.
The teacher also need to have high expectations of Emily to:







Think for herself and to value her own ideas (however random /different they may seem)
Be self reliant
Speak and respond in a clear confident voice
Work with any learning partner in the class, not just her good friends
Be bold and have a go even when she is unsure that she can do something
Increase her confidence and self esteem
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CHILD8:

Betty

girl, 7 years old
England

What is Betty like?
Betty is a shy child (17/40 scores in socio-emotional indicators scale). Betty tends to hover on the
edge of a group when participating in a practical activity or game in PE. She waits to be told exactly
what to do by another child or an adult.
When engaged in any type of academic learning she tends to copy directly from someone next to
her, rather than asking an adult for support.
Betty chooses not to initiate conversation with adults although she does chat with children who she
feels confident and secure with.
At school Betty joins in with everything (although with a new activity she will often watch the first
time and then join in the second time). She does not express a preference for anything in particular.
At home Betty likes to play on the IPod or with her dolls. I get the impression that she probably plays
quite a lot of virtual reality games. She tells me that she used to go to dance lessons but has stopped,
as she does not enjoy it any more. She is thinking about what new club she might like to do.
Betty is good at drawing, colouring and other creative work.
She is also becoming an increasingly fluent reader although she doesn’t always understand what she
reads.

What was happening during drama classes?
Session 1 (1.1)
Birthday Circle – done before
Betty sat down straight away & looked at others to check that she and they were in the correct place.
She took a long time to give her sentence and the teacher had to give her ideas before she was able
to contribute. She looked at each child as they responded and reacted with the occasional smile.
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Zip, Zap, Bang – had hands ready in pose. Pushed her feet into the floor as asked. Smiled and
watched the others throughout. Appropriate laughter. Joined in when the zip, zap or bang came to
her. Lots of smiling. Engaged in the activity throughout.
At the end of the game when asked to come out of the circle and move around she stayed standing
still despite others moving around. Didn’t move until the instruction was repeated.
Hand to Hand – hadn’t played this before. Constantly watched the teacher throughout. Happily
joined in but if she couldn’t immediately find someone she stayed still and waited for someone to
find her. Looked happy when someone offered to be her partner.
Reflection/Freeze – again a new activity and one in which Betty joined in with her partner but was
visibly uncomfortable and confused at times. She had no ideas of her own as to how to react to her
partners pose and tended to look around and copy others whether she was the one who was freeing
first or who was responding to the freeze. At one point she posed as the Empire State Building (which
another child had previously done). The teacher reacted to her by pretending to take a photo. The
next time her partner froze in a pose she pretended to take a photo.
When asked to change and find a new partner Betty couldn’t find one but someone found her. She
told them to go first. When it was her turn to go first she told her partner that she was pretending to
climb a tree.
Reflecting back on lesson in circle – another new activity.
Children were asked to tell child next to them two things which they had enjoyed about the lesson.
Child next to J said, Zip, Zap, Bang and Freeze. She said the same.
She was happy to watch and listen as others shared their ideas. When asked if they preferred to go
first or second for freeze activity she put her hand up for second.
Teaching assistant who was observing noted that Betty appeared far less comfortable and confident
in the activities which were new to her whereas many of the other children were confident.
Session 2: (2.1)
Birthday Circle – Betty couldn’t remember the sentence starter ‘When I’m with my friends’ and then
once reminded couldn’t think of anything to say.
When working on own as an animal she behaved appropriately, listened to instructions and
constantly watched the others to check that she was doing the right thing!
When put into groups she worked with 2 girls who took the lead and made sure that Betty was
included and knew what to do. She performed well with them and enjoyed watching the others.
Session 3: (2.3)
Betty tended to watch the other children and copy them when being asked to freeze in an image
portraying an emotion. She was able to think of and share things which make her feel sad, happy,
angry, afraid with a little support.
Session 4: (2.4)
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Betty found it tricky to think of anything to say about the person sitting next to her and needed
others to help with ideas. She was able to write compliments on the pieces of paper belonging to
other children who she has close relationships with.
She found this session which was focused on reality and relationships with others plus expressing
opinions far harder to participate in than ones where we have played more imaginary games.
Session 5: (2.6)
Betty was able to ask a child in the centre of the circle a question but generally asked one that had
been asked before. She appeared interested in the questions and answers of the other children.
Betty enjoyed working with her partner to tell a story about each other’s imaginative life. The child
she worked with is someone she is familiar and comfortable with. Their stories were very similar and
I suspect that the ideas came largely from her partner. Betty was confident in sharing her story.
The whole class really struggled with telling a story in a circle. We have used this technique to retell
stories before but not to make one up. This is an exercise which is definitely worth us repeating so
that the children learn how to focus on continuity as they kept going round in circles or forgetting
what had happened previously to a character. Betty took her turn in this but took a long while to
think of what to say.
Session 6: (3.1)
The teacher hadn’t prepared Betty for her role as the unhappy Queen but she readily agreed to and
clearly enjoyed it. This is a session which she has often referred to since. The other children enjoyed
participating too and had some extremely creative ideas. What really surprised the teacher was the
way in which they immediately went in search of props to create things in their cities or to write the
unhappy Queen jokes and promises to cheer her up. Betty was very sure of the order in which she
wished to visit the cities and very clear at the end as to which one had cheered her up the most – she
actually had to hold a tissue in front of her face so that the others couldn’t see how much she was
giggling! She was, however, more than happy to do the talking.
The next day the children wrote about the activity. Betty acknowledged in writing how much she had
enjoyed her role as the unhappy Queen.
Session 7: 3.3
The children all enjoyed this session more than the teacher had thought they would although they
were not all particularly convincing cats – and were also very noisy ones!
They were incredibly patient and good with the wool exercise which they successfully passed to each
other and then untangled. Betty loved watching everyone and was able to tell us about her cat
character. She watched everyone intently throughout the whole activity with lots of smiling and nods
of encouragement.
Session 8: 3.4
Although picked randomly the groups for the house building activity ended up quite unbalanced and
Betty was unfortunately on one of the least imaginative as a whole. Her groups houses were very
similar whoever was the builder and if they did add a new idea it was generally one copied from
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another group. Betty was happy to be shown what to do but was clearly uncomfortable when was
her turn to be builder.
Session 9: 3.6
The teacher adapted this session as they were in the classroom and didn’t have room for the
practical activity. She thinks she made the mistake of calling the box a magic one so that the children
assumed that the things they could take from it could also be magic and got carried away with
Genies, flying carpets and so on! The teacher thinks she shall repeat this activity another time making
it clear that this time they can only take real things from the box. It is also quite hard with 6 year olds
as they don’t all have a good idea of what they actually need to survive!
Betty however, did think of real things which would be useful such as food. She was able to describe
what her island would be like.
Session 10: 3.7
Again teacher thinks they need more time to fully explore and complete the potential in this lesson
as it was one squeezed in just before schools closed for the time being.
The children have become really good at working silently and having all been to a zoo at least once
were obviously able to imagine what different jobs zoo keepers might do. As usual, Betty was more
than happy to be involved but tended to look to see what others were doing and copy them. She was
able to talk about the animal which she was caring for (tiger) and how she would care for it.

The most influent drama exercise/lesson and why
For Betty it was most definitely The Unhappy Queen as she clearly loved being chosen for this role
and visibly increased in confidence in the classroom generally after this.
For the class as a whole, in terms of success there wasn’t one particular lesson but the variety
provided allowing for group work in which they were able to talk to each other, and other sessions in
which they were not has been highly successful in terms of developing cooperation and giving some
of the quieter, less dominant children a chance to lead.

Plans for future
The teacher says that she is very disappointed that schools had to close before they got to do The
Garden or The Pied Piper both of which she was really looking forward to and is sure that the
children will enjoy when they get to do them.
The children have absolutely loved the drama sessions, often saying it is their favourite lesson of the
week! The teacher says she shall continue with weekly sessions although when they are able to
undertake The Garden and The Pied Piper, suspect that these will both take more than one lesson
each and so will have sessions on consecutive days.
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She would definitely repeat some of the lessons again with slight moderations such as the cast away
one and will look for other ideas. She is keen to undertake more lessons which link to our work in
writing and did follow up some of the lessons by completing some writing with the children.
The teacher definitely believes that Betty has found something else which she enjoys as she has told
me several times how much she likes the drama sessions. The teacher says that maybe she can find a
way in the future to link some of their sessions to art work as this would appeal to Betty
As a project as a whole the teacher feels that the missing link as such was some way of gathering the
views of the shy child which could perhaps have been done after two or three drama lessons and
then after the last one. The teacher says that she knows what she observed but she doesn’t know
what Betty actually thinks other than from general feedback given by the class at the end of sessions,
which confirms my observations that she enjoys participating but is not comfortable when having to
take the lead.
The drama lessons reinforce what they already know about Betty which is that she works best when
she is given a simple formula which she can copy and repeat. So, in math she finds a new skill or
concept very tricky, but once she has mastered it she can use it successfully. In drama, once she sees
what others do she can participate herself and once she has heard a sentence repeated such as ‘In
the magic box there is...”, she can use that phrase and add her own simple idea.
Betty is definitely a more confident, chatty child than she was at the beginning of the project but
what impact the drama lessons have had on this is difficult to say. The teacher have learnt that she is
extremely interested in what her peers think and do and need to work on ways of using this.
The teacher believes that Betty will participate with greater confidence and hopefully take the lead in
activities more willingly if they have the opportunity to repeat some of the lessons in some way as
she is definitely most comfortable with the familiar.
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CHILD9:

Olivia

girl, 7 years old
England

What is Olivia like?
Olivia is a shy child (17/40 scores in socio-emotional indicators scale).
Olivia:


Lowers head when questions asked



Will give eye-contact when asked a question but no response



Can hide behind a friend to avoid any questions



Does not like others watching her or attention drawn to her when asked a question or
encouraged to be involved in a group activity



Prefers learning partners or talk partners to contribute first to any discussion



Softly spoken

She finds praise hard to take in a class setting but shows pleasure in small groups when given
compliments. She is very quietly spoken and this can be hard when she does make and contribute
ideas as it is tricky for anyone to hear except those closest to her.
This was hard to find out, with the support of her brother she gave one word answers about her
dislikes when asked what she liked doing. He said she liked playing in the garden with a ball and
playing monopoly, that she liked helping their Mum at home.
At school she is a loyal friend and part of a group of friends enjoying fun play in the playground which
the teacher has observed from a window by her body movements and the expressions on her face.
She is supportive of them and will push herself to do things for them which she might not feel
comfortable about doing.
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What was happening during drama classes?


Lesson 1: 3:4

House Building
Children’s responses for this activity
Child 1 : Enjoyed being part of a building
Child 2: Good to be in a group relaxing
Child 3 : You could sit in your own house
Child 4 : Liked it when I was the builder
Olivia made no response about her opinions of the activity, asked when only a few children around
her what she liked about this activity she shrugged her shoulders, when asked what she didn’t like
responded “Nothing!”
Very involved with the house building, took part of the builder, organising her group and giggling
and laughing.
Very successful lesson, fitted in well with our Great Fire of London work. Everyone enjoyed having
the opportunity to be the builder.


Lesson 2: 1:1

All enjoyed zip,zip,bloing wanting to make it last.
Olivia quick to move it round not wanting to prolong the action.
Class took a while to form the birthday circle with several standing in the middle not knowing what
to do. Olivia quick to position herself.
All enjoyed Hand to Hand, toe to toe etc.
Olivia giggling as she did it, tended to gravitate towards her particular friends
Freeze game – children took a while to understand the purpose of this, didn’t really compliment the
pose-next time need to model expectations more carefully thinking through possible poses.
Olivia couldn’t tell her partner what she liked or didn’t like about the activities.
Others said they enjoyed the freeze activity and working with a partner.


Lesson 3: 2:2

Olivia is not keen to talk about herself to those not her particular friends, not really involved in
discussions about friendships, letting others talk.
Children not as enthusiastic about this lesson compared to the previous two sessions, more a PHSE
lesson, not enough variety.


Lesson 4: 2:4

Children found it hard initially to describe each other but once modelled started to talk about each
other.
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Olivia enjoyed drawing her partner and discussing her facial expressions but only in the comfort of
a small group. Looked pleased when reading comments others had written about her, liked going
round putting positive comments about her peers on the drawings.
There was some confusion with who they writing about as some thought they were critiquing the
drawings but once corrected children enjoyed doing this. Pictures and comments were later
displayed and then put in a scrapbook which is constantly looked at and kept in the book corner.
Everyone enjoyed the profession game
Olivia was reluctant to mime and was then encouraged by a friend but decided she didn’t want to
and when asked refused. Put her hand up constantly to guess others mime.
This miming went on for days as most wanted a go!!!!!!



Lesson 5: 1:2

Quick to get into birthday circle, children starting to work with each other to form the circle.
Olivia: Quick to stand in the correct position
Following palms-children quiet and concentrating, watching each other carefully.
Olivia: Showing enjoyment when unaware being observed.
Ch. Enjoyed working in threes, good group work.2 EAL boys found it difficult to maintain
concentration
Olivia said she found it easier to lead than follow.
Fruit bowl not very effective without chairs as children inadvertently closed the gaps.
Reflection children reported back for each other.
Olivia could only report back on one thing for her partner, she was very non-committal about her
opinions to a partner.


Lesson 6: 3:1

Children loved the warm-up, however for the more sensitive members of the class the screaming for
earthquakes was a bit ear-splitting!!!!!
Fortunately Olivia was sitting near teacher when introducing the scenario and it was naturally
accepted that she was the queen and no favouritism was shown to the others.
Teacher is glad she choose the groups as they all worked well together throughout the whole
session.
All came up with different names for their cities-Asgard, Mountain Houses, Water Sealand, Parasite
Island and Ipswich. Also very inventive about the location of their cities and the jobs they would be
doing with no repetition between the groups. Great group work, mimed well their job building.
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Olivia walked round the room being introduced, at times she led the way. Whilst the children
preparing the item that would make the Queen happy, Olivia and the teacher walked around to
see what was happening otherwise she would have been left on the throne isolated.
When groups finished went round asking for their item-ideas included a firework arrow shot into the
sky, a dress made, horse armour to be made, cleaning and sweeping to make the palace sparkling,
painting the queen, teaching her how to swim and catch fish.
Olivia: Very non-committal about whether she thought it would make her happy except one group
when she showed her liking using a slight hand gesture-the group were overjoyed!!!!! She lead
the way round the classroom to each group, holding her head up and taking the role in a quietly,
confident manner.
The children then drew pictures of those things which would make her happy, during that time they
constantly went to Olivia table to show her, she gave them eye-contact and her body language
showed she was engaged with their ideas.
This was a very successful lesson in group work and building Olivia self-esteem.
The next day Olivia then gave them their medals which they all took home and many asked whether
we could continue with this drama.



Lesson 7: 1:3

Children enjoyed getting into groups of 3, 7 etc.
When asked to show a shapes with their bodies there was confusion initially but after more attempts
it became more effective, children tended to stick with their friendship groups for this which didn’t
always mean for good teamwork. Needed to have had more discussions in between about how to
complete tasks as a group to make this more successful.
Olivia: Confident when working with her friendship group but if in another team would stand and
watch the others waiting for someone to direct her into position. Positioned others after
intervention from teacher.
Most enjoyed the complimenting a pose within the circle, needed directing for the original poser to
move away.
Ch. 1 : Now I know what I’m doing, I like it!
Ch. 2: If I knew what I was meant to be doing I would have had a better idea to do ……….
Indicates to teacher that her explanation and modelling could have been more carefully thought
through.
Olivia didn’t’ want to participate in this activity and was an onlooker.
Didn’t have time for the next stage of vocalising what was happening in their pose. The teacher says
she could have done this activity in smaller groups of 8 around the room rather than 29 in a circle so
Olivia felt less on show.
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Lesson 8: 3:6

Related this session to a story the children had been writing about a penguin stuck on an island. Lots
of discussions in small groups of how they would try and leave the island as well how they would
survive.
Olivia: discussing her views in her group of 4 others.
Children loved the idea of a magic box and what could be in it and fully invested in this idea. Children
readily informed the rest of the class their ideas which included magic lollies, golden plane, a
submarine, fancy raft, a lucky robot panda, helicopter, dog boat, ice-cream truck.
Discussed their ideas and then each group was asked questions by the rest of the class. Very good for
thinking about the types of questioning needed to see the usefulness of their item.
Question: Why is it a golden plane? Response: So it is strong and camouflaged by the sun.
Question: How can a robot panda be helpful? Response: It is lucky and it can turn into anything.
Question: Why a helicopter? Response: it has everything you need including comfy beds for the
journey.
Question: Why would a submarine be good? Response: it goes underwater and is the best place to
see things under the ocean.
I made sure that Olivia answered the question directed to her group, she liked the idea of the icecream truck and was very animated in her group when discussing which item they wanted to talk
about.
Question : What good is an ice-cream truck ? Olivia: It is a flying ice-cream truck and the ice from
the freezer will cool you down, fly you back.
By the children asking questions of each other’s items it gave them far more ownership of their ideas
and a want to justify and explain them than it might have done with just teacher asking.



Lesson 9: 1:4

Enjoyed the number game, good way to develop listening skills and linking instructions to actions,
building up the numbers and actions. All enjoyed saying what they enjoy doing.
Olivia: Very quiet when contributing her enjoyment-saying she liked playing a game with her
friends in the playground. Her partner next to her repeated what she said.
Children jumped in the circle with the different emotions, some great poses. Some children needed
to explain their emotion, all wanted to but the class’ concentration span for listening to all of their
expressions didn’t allow this to happen, try to break it up by asking for different emotions and
getting the children to ask their peers to show an emotion but limited vocabulary of sad, happy,
excited, frightened so it got a bit repetitive. More emotional vocabulary needs to be done.
Children knew the penguin song, joined in wholeheartedly
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Olivia: Not enthusiastic about the action song and joined in reluctantly. But this is often the way
she responds when we sing as a class.
Took a while for some children to understand what to do for the closing session but the teacher is
sure when she do it again they will know how to position themselves.



Lesson 10: 3:7

Fitted in well with science work of habitats, children had an awareness of what different animals
would need to survive and live.
Showed children photos of different animals and in pairs they discussed the habitats and diets of
these creatures.
Olivia: Very enthusiastic when discussing the animals with a partner.
Children in groups to build their enclosures, talked about what they were doing and the jobs they
were doing. Three out of five groups worked well and managed to decide on a spokesperson to
relate what they had done, the other two groups had difficulty deciding and some got upset if
somebody else did the talking.
Olivia: Allowed someone else to do the talking but very engaged in her job of building fences for
the flamingos.
All got into role when the animals arrived and you could see them helping the animals through into
their enclosures. A few tried to take on the role of their creature.
Olivia: Looked on not really sure what her peers were doing when they were Meerkats or
chimpanzees when she was looking around the classroom to see what was happening.
Did not have enough time to introduce the problem, spent too long on introducing the animals and
their partner discussions furthermore should have allowed a full afternoon for this session in order
for the problem and ensuring the children developed their arguments.



Lesson 11: 2:6

Great introduction, changed this activity slightly so everyone could be asked and answer a question.
Everyone enjoyed rolling a ball to someone in the circle to ask a question. Some were more
imaginative with questions and thought about the person they were rolling the ball to. Needed do
more work on the different sorts of questions they could ask, ones that don’t start with What.
Children joined in with their partner’s imaginary life and were able to report back on what their
partner had said. There were secret agents, zookeepers, deep sea divers to search the oceans for
sharks or mermaids, free divers to see how far they could dive, artists and scientists and someone
mining for diamonds.
Olivia : My partner is a vet and she is helping animals.
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Olivia: Told her partner that she is a scientist and likes to experiment making zombies! Olivia had a
smile on her face whilst her partner was saying this.
Circle story worked well in the fact that everyone participated and everyone had an idea to
contribute, some tried hard to make it link to what others might have said whereas others just
wanted to get their idea out there. There were links to previous stories heard especially when
someone introduced a dragon, experiences of games played - Minecraft and ones played in the
playground. Nobody interrupted and everyone listened. Need to do this again with an emphasis on
trying to continue a story and making links.

The most influent drama exercise/lesson and why
The most influent drama exercise was the Lost Happiness.
Olivia was fully engaged with this session even though she could have felt quite isolated from her
peers who were fully engaged with the naming and workings of their cities. She took on the role and
walked around the room listening to others and seeing what they were doing. Although she really
didn’t give much encouragement to their work the children were keen to please her and wanted to
be the city that pleased her the most. She showed a quiet confidence as she walked round and often
led me to the next city. Perhaps she preferred this sort of role rather than working as part of team
with her peers?
The children worked well together in their groups, listened and shared ideas as well as taking on the
roles thought for them by others. Liked the idea of sharing their ideas with another member of the
class and pleasing another child rather than an adult.
The time given for this lesson was definitely a contributory factor for its success. The giving of medals
the following day was a good way to finish but it also showed their pride in the names they had given
their cities when asked to present themselves.
The children continued to ask whether they could work again in their cities and make more of the
session.

Plans for future


To use more of the ideas suggested in the Play It Out Loud booklet



To incorporate ideas suggested during other lessons such as PHSE, Philosophy for Children



To use drama in some cases as a platform for writing or researching a particular topic



To continue the suggestions made to foster teamwork and further develop listening skills



For opportunities to be made each week for drama and its inclusion in other areas in learning
during the week



Disseminate ideas and activities to other members of staff to use as part of their practise
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The teacher is also planning some actions concerning Olivia’s needs:







To continue to give Olivia a wide range of opportunities to work with others through
drama
To ensure that she is given the chance to take a risk whether it is working with a
partner who is not in her friendship group or speaking for someone else but in the
safe parameters of a known situation
To encourage her to speak in a louder voice
To ensure her opinions are known, perhaps opportunities to write their reflections of
sessions rather than spoken for some evaluation
Ways to ensure she is in the action not on the edge
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CHILD10:

Amy

girl, 6 years old
England

What is Amy like?
Amy is a shy child (17/40 scores in socio-emotional indicators scale). Amy is a happy girl who plays
well with other children but does not like to take a leading role.
She is very softly spoken. Tends to fidget when talking to others.
She likes:
 unicorns
 dogs and cats
 walking the dog
 playing with dolls
 making things
She is good at:
 playing with toys
 sharing

What was happening during drama classes?
Children really enjoyed doing something different and loved all of the drama activities.
Behaviour was an issue in the group as there were a number of pupils with individual behaviour plans
and SEND. A clear understanding of the drama contract helped with this and clear signals from the
teacher as to when the children were ‘in pretend’ and ‘out of pretend’.
The idea of a teacher in role was very new for the group and when this wasn’t signposted for the
children they reacted by just giggling rather than behaving in role. This improved when the teacher
gave clear signs that he was in role by wearing a particular piece of clothing.
Many children other than the identified ‘shy’ child improved their confidence and really surprised
with their imagination, creativity and attitude during the lessons.
There was an unexpected level of maturity among some boys in particular.
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While the drama activities were seen as ‘funny’ by many of the group to begin with, over time they
became more used to the routines and expectations.
The lessons highlighted that many pupils found it very challenging to work in groups outside of their
usual friendships. It was very beneficial to give them a context in which to work with ‘new’ friends.

The most influent drama exercise/lesson and why
The children really enjoyed the ‘King’ lesson. It gave the shy child a real sense of importance and
while it was quite a passive role to begin with the shy child grew into the part naturally and began to
question the townspeople independently which was lovely to see.

Plans for future
The teacher is planning:




To use more drama activities across the curriculum where it can promote creative thinking
and sharing ideas.
Use daily drama starters in English to engage and stimulate the children.
To have weekly story telling/drama sessions on Friday afternoons to promote confidence and
social skills.

Actions concerning child’s preferences and competencies:




To continue to build on their confidence when talking in front of the class.
To give opportunities to work with children outside of close friendship group where they
choose.
Give chances to let the child choose when they want to take a more influential role.

Te teacher is also planning to practise using teacher in role to stimulate storytelling and character
development and run a CPD for other staff to model the drama techniques used.
He stated that the suggestion for working with this particular child is to use a low/middle status
character when using teacher-in-role so as not to intimidate the child. Allow them to pick a character
and explore it with a small group away from the others to build their confidence. Do not pick first to
present but allow them to come in when they are ready. Allow them to pick who they are working
with to begin with.
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CHILD11:

Eleni

girl, 6,5 years old
Greece

What is Eleni like?
Eleni is a shy child (19/40 scores in socio-emotional indicators scale).
Eleni tucks in her head and shoulders. She keeps her hands still in her lap. Her body looks rather stiff
and tense when seated. She is pretty reserved. She avoids making eye contact. Also she is
sometimes absent-minded.
The girl has only one friend. It takes her long to get organised and complete a task.
She likes painting very much. Also she enjoys participating in role-playing.
She is very good at painting. In general she’s a diligent, skilful and clever student (maths & language).
She’s a perfectionist.

What was happening during drama classes?
During the first drama lesson, Eleni participated in the lesson but did not contact other children (level
3). During 6 and 12 lessons she played only with one chosen child (level 4). Progress is noticeable.
1. Before starting PIOL the teacher faced the dilemma whether it would be better to apply it in the
classroom or outdoors in the schoolyard. Finally decided to stay in class only when the weather
conditions were adverse. However disciplinary issues sometimes came up as the students have
mostly associated the school yard exclusively with PE and some of them were not eager to follow
the rules of the drama games.
2. In the beginning the students had a great difficulty in expressing emotions. When they were
asked to express certain emotions, they felt insecure and tried to imitate their classmates. After
the first lessons the students were more familiar with the concept of the drama game and
started expressing themselves more freely, both verbally and physically.
3. Occasionally the students could not respond to the level of difficulty of certain activities. Due to
this fact teachers were obliged to either simplify instructions, adjust or replace activities.
Furthermore they always used scaffolding in order to reach our objectives.
4.

While working in “our secret garden” some students discovered flowers, butterflies et.c. and
others pencils and rubbers (That day we stayed in the classroom). Although they showed some
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interest when we started narrating sotto voce how they discovered this secret garden, a couple
of students shouted “It’s not true....It’s a lie.” The same students fetched school supplies when
asked to bring 3 things they discovered in the garden.
CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.10 Social Behaviour Register – Child11

The most influent drama exercise/lesson and why
The most influential drama lesson was “The lost happiness”. Eleni was thrilled with her new role as a
queen. Queen Eleni liked the fact that everybody was concerned about her and they wanted to help
her find happiness. At the end she thanked wholeheartedly all the citizens of her kingdom, the
Kingdom of the Rainbow.
All the students were emotionally involved, following the flow of the story. Real objects were used (a
crown on a red cushion and a wooden stick).
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Plans for future
4. Drama activities:
a. Action rhymes
b. Drama games
c. PIOL (application of all the lesson plans)
5. Actions concerning child’s preferences and competences: Integrating painting and role-playing
into drama games
6. Other:
a. outdoor games
b. rhythm activities (body percussion)
c. trust games
d. psychomotor games
So as to make Eleni feel more secure and confident, we should cooperate with her parents and the
school psychologist.
Definitely projects like PIOL may encourage shy children express themselves but for a long-term
impact a holistic approach has to be followed.
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CHILD12:

Katerina

girl, 6,5 years old
Greece

What is Katerina like?
Katerina is a shy child (19/40 scores in socio-emotional indicators scale).
She speaks always with very low voice and she looks down. She avoids eye contact. Her body looks
rather stiff than relaxed.
Katerina is a very smart girl. She likes to do everything perfectly so she may do something over and
over until she feels satisfied with the result. She only have one friend from her class. She also
sometimes plays at the schoolyard with her sister and her sister s friends.
She likes painting, drawing, role play. She is in general a very talented girl and a very good student
She is good at painting - drawing, math, activities -drills in P.E.

What was happening during drama classes?
Katerina during the first drama lesson took part in the lesson but did not make contact with other
children (level 3) During 6 and 12 lessons she played only with one chosen child (level 4). Progress is
noticeable.
The PIOL lessons were done with the cooperation of the English teacher and the P.E. teacher so
initially the teachers had to solve some practical issues like when and where they would do the
lessons. They decided to do the lessons like an extra lesson when both they were not had lessons
with other classes. Although at the begging they decided to do the lessons both inside the classroom
and the schoolyard, at the end they thought it was better in the classroom because the kids have
associated the school yard with PE and some of them had difficulty to follow the rules of the drama
games.
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CONDUCT

LESSON1

LESSON6

LESSON12
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1
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5
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6
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Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.11 Social Behaviour Register – Child12
The students had many difficulties to express their emotions both vocally and physically (with their
bodies). Often they copied each other in what they were saying or doing. This was very intense at the
beginning. After the first lessons they started to express themselves better.
Some of the activities were very difficult for the social- psychological level of the student so teachers
had to adjust them. Also, they had to give more time to each activity and expand each lesson to 2 or
3 lessons depending of the difficulties.

The most influent drama exercise/lesson and why
“The lost happiness” was the most influential drama lesson for all children and especially for
Katerina. She didn’t expect what she would became the queen and she was very happy about it. The
teacher thinks that the fact that the kids could affect the story with their actions made them
emotionally involved especially in a story that is more from the world of fairy-tales and no from the
real life.
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Plans for future
1. Drama activities:
The teachers could adjust their plan lessons so they could include drama games action rimes (for
example in a physical education plan lesson they could include drama games or more action rimes )
2. Actions concerning child’s preferences and competencies:
They think they could include more painting – drawing and role playing activities.
3. Other:
1. Trust games
2. Psychomotor games
3. Outdoor games
4. Rhythm- percussion activities
Is very important to make Katerina to feel safe and secure through this process. Working in small
groups may help until she feels more confident. Include also other members of the school
community like teachers of other specialties is very important.
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CHILD13:

Giorgos

boy, 7 years old
Greece

What is Giorgos like?
Giorgos is a shy child (15/40 scores in socio-emotional indicators scale).
He has rigid body, shrunk shoulders, he is walking nervously or stay still.
When answering to questions he looks upwards and his hands are on the desk. He can’t say “no”
even if he does not like something he is asked to do. He is reluctant in helping others unless he is
asked to do so. He doesn’t like sharing his personal things.
He likes:


painting



drawing



writing



organizing his school things



exercising



crafts

He is very obedient. He is good at crafts and painting (he wants everything to be perfect).

What was happening during drama classes?
Giorgos during the first drama lesson played only with one chosen child (level 4). During 6 and 12
lessons he made contact with children he had not contacted before. (level 5). Progress is
noticeable.There were significant changes in Giorgos’s expressiveness but also in his involvement
during the lessons:
Before starting the Play it out Loud program and activities, Giorgos was a very shy and distant
student, mostly reluctant to answer questions, while when he did answer his response was: “I do not
remember what I wanted to say”. However, after many activities he became more confident. He
showed a certain stability when answering and his classmates showed acceptance in a great degree.
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During the break he started hanging around with his classmates and was playing games with them
while at the beginning of the school year he was wandering around in the school-yard.

CONDUCT

LESSON1

LESSON6

LESSON12

1
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6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.12 Social Behaviour Register – Child13

One more significant change after these activities was his body posture during classes but also during
the break. His body was not so tensed, it gave the teacher the impression of a relaxed body.
He is smiling more often and can cooperate with any of his classmates. His answers are usually
legitimized by the group but even if they are not he does not feel stigmatized.
According to his mother in the home environment he now expresses his feelings easier, he tells his
parents and siblings what he wants or does not want with argumentative speech.
From the very beginning of the activities Giorgos participated in them and had visual contact with his
classmates. He followed instructions, sometimes reluctantly but at the end of the activities when
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teachers asked for feedback he usually used the words of the previous student or said: “Whatever
the others said”. It was difficult for him to express his emotions either through language or other
ways. During the activity about the emotions he could not express joy or sadness with any means or
ways and said that he did not know when he feels sad. During this activity there was an incident
when all his classmates said they felt really sad and expressed their sadness with miming, words and
other means. When his turn came to say what he felt he actually said: “ I don’t know”. Overall he was
happy with this activity but could not express any feelings. This difficulty in expressing emotions
continued even towards the end of this program.

The most influent drama exercise/lesson and why
The most influential drama lesson was the one with the jobs and professions (Lesson 2.4: Knowledge
and Personal Acceptance). In this activity he took initiative to mime his desired chosen profession in
front of the whole group with movement and sound. He was excited!

Plans for future
The teacher is going to conclude the play it out loud activities in the same way but will also try to
involve students from other classes, in order to see how Giorgos interacts with other children. They
will take place twice a week.
The teacher suppose that she might involve Giorgos in a theatrical play and give him the role of sets
construction.
She will continue promoting Giorgos in taking initiatives in the classroom in order to boost his selfesteem.
The teacher is also planning:


Cooperation with Giorgos’s parents in order to continue with activities at home so as to help
him become more self confident and expressive.



Cooperation with colleagues in order to keep a relatively common way in addressing
Giorgos’s needs.
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CHILD14:

Nikolaos

boy, 7 years old
Greece

What is Nikolaos like?
Nikolaos is a shy child (13/40 scores in socio-emotional indicators scale).
He mostly looks downwards and often smiles to himself without visual contact. His body posture is
never relaxed.
He likes drawing, writing and cutting with scissors. He likes playing with dough.
He is good at grasping new words in a foreign language environment. He is competent in language
learning.

What was happening during drama classes?
During the 1st drama lesson Nkolaos observed but didn’t take part in action (level 2). During 6th
lesson he played only with one chosen child (level 4). During 12th lesson he made contact with
children he had not contacted before. (level 5). Progress is noted.

CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

3

3

3

4

4

4

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.
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Make new contacts
The child makes contact with children he/she has
not contacted before.

5

5

5

6

6

6

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.13 Social Behaviour Register – Child14

The most influent drama exercise/lesson and why
The most influential drama lesson was the one with the birthday circle. The group bonded in an
unexpected way and we all felt the dynamics of the team were harmonious. The students helped the
younger ones and the feedback we got was amazing.

Plans for future
1. Drama activities:
The teacher was thinking of involving the child in short theatrical performance at the summer end of
year school play or maybe assign him with the role of director assistant in order not to feel pressure
to perform on stage
2. Actions concerning child’s preferences and competencies:
To involve the child in showing other students how to make cuts in challenging crafts worksheets.
In the opinion of the teacher it would be good to inform all those who work with Nikolaos that he
does not handle pressure very well. He feels better when he chooses who to sit with during classes
and be patient, kindly involve him and ask him if he would like to answer questions. When he feels
confident enough with those around he might open up easier. He needs to feel that he is in a
supportive environment.
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CHILD15:

Zoe

girl, 7 years old
Greece

What is Zoe like?
Zoe was selected by the teacher as a shy child although she scored 21 points on the socio-emotional
indicator scale, so she entered one group of self-confident children. Therefore, it can be said that she
is on the border of the categories: a shy child and a confident child.
She refrains from answering a question even though she knows the answer. She shakes her legs
intensively, which means that she is stressed when the teacher address her or rubs her hands. Her
voice is cut off when she speaks and that is why she speaks slowly.
She likes to paint, make a collection of stickers, play with specific children, play specific games.
She is good at painting, dancing. She finds creative solutions. She is persistent and tries hard in class
because she doesn't want to make mistakes

What was happening during drama classes?
During the 1st drama lesson Zoe played only with one chosen child (level 4). During 6 th lesson she
made contact with children she had not contacted before (level 5). During 12th lesson she actively
took part in the lesson in contact with different children (level 6). Progress is noted.
Zoe at the beginning of the program was a child who came from another school, she was very
inhibited and she did not express herself much neither to teacher nor did she try to make friends
with her classmates.
When theatrical games started, it gradually began to manifest herself and make friends. In general,
the program had a very positive interaction of the shy child with her classmates and with teacher.
While, during the break, she was isolated from the other children, on the days when they did a
theatrical play, Zoe together with the other children wanted to continue it during the break.
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Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.14 Social Behaviour Register – Child15

After each theatrical lesson, they did a feedback, where the children expressed their feelings,
impressions and conclusions. In one of discussions, the specific dialogue took place:
Teacher: Guys, how did you feel playing the Number Game with your peers?
1st Child: It was nice because we all did the same thing.
2nd Child: We learned to coordinate our movements.
Zoe: I liked it because I didn't feel alone and we were all a nice team.
3rd Child: We got to know each other better.
4th Child: We all laughed together.
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The most influent drama exercise/lesson and why
Lesson 3.5: By boat and life ring
Zoe liked this lesson very much because when she was asked how she feels/ thinks, she told the
teacher that she was excited.
The reason was that she changed many roles (puppy, children, frog, snail), that in each role she felt
differently and had to express herself differently in each case.
She liked working with her classmates and having to come up with a plan to save the puppy.
The least influential drama lesson was Lesson 2.1: How does it feel to be part of a peer group
All the lessons gradually had a positive effect on Zoe. The only theatrical action that "locked" her and
did not want to participate at all was when the children were asked to divide into groups and think
about which animal they represent. So the whole team chose to do the flamingos. Zoe did NOT want
to make this animal at all, she left the group, went and sat in a corner of the Amphitheater and
bowed her head so as not to see her classmates doing what they were doing. When this theatrical
activity was over, Zoe was asked why she was behaving this way. The answer I got was that she didn't
want to make this animal because she didn't know how that animal behaves in its own environment
but also because she didn't want to be exposed to her classmates. She was ashamed! It was the only
time I saw her rub her hands tightly and be anxious because she couldn't do anything.

Plans for future
1. Drama activities (what forms, how often):
Drama is a very important tool that any teacher can use to help his/ her students in Team
Collaboration, to teach them how to collaborate or how to organize in general. The form in which it
will continue is: now that they have completed and learning the letters in the Language lesson they
will dramatize the texts of the chapters. They will try to do this every time we enter a new chapter,
that is, every two days. In addition, dramatization will take place through the Environmental Studies
course.
2. Actions concerning child’s preferences and competences:
Zoe likes to express herself through painting and play (this girl and her classmates collect rug dolls in
the classroom), so at some point the girls in the class will be asked to put on a small puppet show:
give them names, share roles and think about the script.
3. Other:
The teachers are definitely going to implement "PLAY IT OUT LOUD" lesson plans next year.
“It was an incredible experience through which the children matured emotionally and physically.
Another thought is that with the tools that this program taught us, we will prepare a theatrical
performance.”
Children want to pass these tools on to other classes, so there will be collaborations with other older
children.
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Zoe, through the next actions and ideas that will be implemented in the Theatrical Education Course
in the coming months, will have a dominant and leading role because her contact with Drama was
revealing. Where she was afraid to express her opinion or raise her hand to participate in the lesson,
it turned out to be a very expressive child with a rich world full of beautiful emotions, which was
hidden in her heart. She just wanted the right tool to bring this world to the surface.
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CHILD16:

Jaime

boy, 7 years old
Spain

What is Jaime like?
Jaime is a shy child although he is at upper limit of shyness in socio-emotional indicators scale (20/40
scores in socio-emotional indicators scale)
Jaime is very particular kid. He loves to talk with others and asks questions constantly, but at the
same time he always tried to avoid participating in team activities (he just sits far from the group and
look away). He tends to not obey when asked for anything, and his behavior changes rapidly from
soft and affective to violent with others. Normally he is very easy going with other kids and people,
notwithstanding his “hate” for team activities (except football or other sports!)
Jaime loves videogames and football. He loves to do physical activities and “burn energy”, simply
running around or jumping without any particular reason.
He is a very active kid and loves to meet other kids and people. He is really competent in the sports
field.

What was happening during drama classes?
During the 1st and 6th drama lesson Jaime observed but doesn’t take part in action (level 2). During
12th lesson he actively took part in the lesson in contact with different children (level 6). Progress is
noticeable.
The beginning of the sessions was hard. Kids didn’t want to be involved in the activities and the first
sessions were useless. But at the same time, their involvement improved progressively, achieving its
peak with the last lesson conducted: it almost seemed that they were sad for it to end!
Generally speaking, kids had a lot of fun and were happy with the activities. Jaime and other shy
children took much more time to get involved, but eventually they also joined and enjoy with their
classmates.
Jaime was really negative with these sessions at first but seeing how his friends and teachers were
having fun doing the different activities he wanted to join eventually. Teacher claim that they had
some problems with the lesson 3.2 (Birds), as Jaime’s behaviour was really bad and hit other children
of his “bird family”.
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CONDUCT
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LESSON12
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Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.15 Social Behaviour Register – Child16

The most influent drama exercise/lesson and why
Probably “Castaways” (3.6). It was the final exercise conducted before quarantine (COVID-19), and
kids really enjoyed the activity. Teachers added some objects to emulate real islands, water and
other stuff, and it was a lot of fun. Kids debated in a surprisingly correct manner, respecting times
and turns, and making their own choices after voting. A few kids stood out with their leadership,
while Jaime was really calmed and chill during the whole activity, letting other participate and decide
for him.

74

Plans for future
Jaime showed a really calmed and gentle behaviour in the final lessons, listening to others and being
involved in the activities when asked. That was a huge improvement for him, whose normally
hyperactive state blocks him from being relaxed and have fun.
Jaime is a great kid. He’s hyperactive and needs a lot of exercise and sport to be relaxed, sometimes
even getting aggressive with others, but at the same time he is affective with us and loves to
participate with his friends in this kind of activities. He just needs a little bit more of work and
attention than others, but if he is in the right mood he’s a lovely child.
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CHILD17:

Andrea

girl, 12 years old
Spain

What is Andrea like?
Andrea is a shy child although she is at upper limit of shyness in socio-emotional indicators scale
(20/40 scores in socio-emotional indicators scale)
Andrea stands still when something is going wrong in a game or activity. When she makes a mistake,
she feels extremely ashamed. She’s usually looking either at the ceiling or at the ground. She avoids
eye contact when speaking or talking with someone.
She loves Disney films and princesses, and always wants to be one in every activity minimally related
with fairy tales or that kind of stories. She loves to sing, but normally she avoids doing it in front of
others because of her shyness. She loves pink.
She has strong leadership and usually tries to direct others when doing games and activities, but at
the same time she hates failure, and when something goes wrong she feels really embarrassed with
herself and tend to cry. She’s very affective.

What was happening during drama classes?
During the 1st drama lesson Andrea took part in action but didn’t make contact with other children
(level 3). During 6th drama lesson she made contact with children she had not contacted before
(level 5). During 12th lesson she actively took part in the lesson in contact with different children
(level 6). Progress is noted.
The methodology given was quite useful and practical. The teachers involves wanted to conduct
some theatre lessons in “Lengua Castellana” subject (Spanish) and this methodology perfectly fitted
their necessities.
Kids had a lot of fun and their behaviour improved after the lessons.
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Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.16 Social Behaviour Register – Child17

The most influent drama exercise/lesson and why
“The Garden” (3.8). They showed a huge concern about telling their parents their adventure of the
garden or to avoid that. The students were much more imaginative as the teachers had expected.
The shy students had great ideas about how to keep safe in the garden all together. The students
were creative with toys and objects they would bring into the garden.
They felt comfortable as they were always working in pairs, in big groups or even as a whole class
group. When they are not in the spotlight, they feel safer to give their opinion and ideas.

Plans for future
Concerning Andrea, she has improved a lot and teacher discovered quite a few things about her.
They are going to continue working with her in order to improve her social skills.
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Andrea needs to understand that failure is part of every process. She loves to lead every activity, but
she has to be aware of every possibility, and don’t be ashamed when something goes wrong, but
learn and improve instead.
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CHILD18:

Miguel

boy, 8 years old
Spain

What is Miguel like?
Miguel is a shy child (16/40 scores in socio-emotional indicators scale).
Miguel is a very shy child. He usually prefers to stay close to a teacher instead of participating in the
activities conducted with other kids. Notwithstanding, he is always very confident with teacher and
other adults. When playing with other kids, he is normally very inactive and non-participative,
standing still and looking at people nervously. He rubs his hands very often.
He likes to talk about history and politics with teacher, and other related stuff he learns in school. He
is a very intelligent kid indeed! He also loves videogames and their parents say that, when he’s at
home, he loves to watch tv documentaries about animals.
He is very clever and always wants to help teacher to conduct the sessions.
He is very obedient and sometimes it even feels like he has not own-initiative. He would do anything
if you ask for his help.

What was happening during drama classes?
During the 1st drama lesson Miguel observed but didn’t take part in action (level 2). During 6th drama
lesson he took part in action but didn’t make contact with other children (level 3). During 12th lesson
he made contact with children she had not contacted before (level 5). Progress is noted.
As aforementioned, Miguel has always been a very shy kid. He prefers to talk and interact with adults
than with kids their age, and teachers tend to think that the huge amount of knowledge that he has
while being an 8 year old kid plays a main role in it: he doesn’t interact with other kids because he
thinks they only have eyes for videogames and related stuff. As he also loves videogames, teachers
tried to made him comprehend that he could play with them to those, but he didn’t want to.

79

CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

6

6

6

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.17 Social Behaviour Register – Child18
During the sessions, he started to feel more and more comfortable with other kids. The unique
approach of these lessons was fresh and innovative for the kids, so everyone was having a great time,
and Miguel actively wanted to participate! (that had never happened before).
Several weeks into the methodology, Miguel started to get along more often with other kids, and
even participated in some conversations regarding videogames: he was making friends!
In the end, conducting the final lessons, he was really integrated within a group of kids. He did not
stay near the teachers but with those kids, and he truly did his best during the activities and games
done. He seems a lot happier now when arriving to class!

The most influent drama exercise/lesson and why
The most influential one was the lesson 3.3 “The cats”. Every kid loved the idea of becoming an
animal, and they even started making the cat “meeeoow” sound by themselves. They acted with
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creativity when saying their cats’ names. They seemed to enjoy while doing the wool skein web.
Miguel assumed rapidly the role given, and it felt like he was very comfortable with it, being equal to
the rest of his partners. The only part of the activity where they weren’t as participative as other
students was at the end, when they had to lead the common objective of the solution thread.

81

Plans for future
The schools in Spain are currently facing COVID-19 so the school has stopped its activity, but the goal
is to come back as soon as possible and finish the Play it out Loud methodology.
Miguel’s intelligence has a lot of potential in academic concerns, but it has to be attached in a
correct way, in order to ensure that it does not become an obstacle to his sociability and relations
with other kids and people.
As said, he is very clever and will understand anything asked to him. It is important to enhance his
social skills and ensure he gets along with other kids his age, not only adults. There is a lot of
potential hidden in him!
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CHILD19:

Hugo

boy, 8 years old
Spain

What is Hugo like?
Hugo is a shy child (15/40 scores in socio-emotional indicators scale).
Hugo avoids talking as much as possible, even when asked for something (tries to answer pointing
with this head). He tends to cover his mouth with his hands. When speaking, his voice volume is
really low. He laughs nervously whenever someone talks to him.
His parents stated that he loves to read and watch tv series. Also, he loves food and has even tried to
cook some cookies with them. His respect and care with animals and other beings like plants or trees
is huge.
His capacity for memorizing dialogues and scripts is amazing. He doesn’t seem to enjoy acting in front
of people, but he has a lot of potential in teacher’s opinion. Also, he is a very good kid and won’t hurt
anything or anyone.

What was happening during drama classes?
During the 1st and 6th drama lesson Hugo took part in action but didn’t make contact with other
children (level 3). During 12th lesson he played only with one chosen child (level 4). Progress is noted.
This methodology was quite entertaining to conduct with the group. The teacher applied it together
with regular schedule of lessons and sessions, doing one activity each day as the final game of the
day. Kids are used to conduct this type of games and activities, so they rapidly understood them.
They did lessons 3.1 to 3.9, as the teachers wanted to do the game-like activities before the other
ones. They have an interesting approach and kids loved them. Also, analysing the behaviour of the
kids and their shyness was quite useful and teachers extracted their own conclusions regarding them.
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Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.18 Social Behaviour Register – Child19

The most influent drama exercise/lesson and why
The most influential drama exercise was 3.4 “Home”. Kids had a lot of fun trying to create houses
with themselves and falling constantly to the ground. The teachers put a time limit, so kids were on a
hurry, and in general it was really fun to do.
Concerning Hugo, he was laughing loudly with his teammates and even talking with them, trying to
find solutions and ways to improve their “building”. He was really opened to the rest of the class and
had a great time, not using his hands as “walls” between him and others.

Plans for future
Hugo improved quite a lot with this methodology, but not enough to make contact with the rest of
the class. It is true that he talked with some classmates with whom he had never talked before, and
he became friends with another kid of the group.
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Hugo is a very good kid. It almost seems that he struggles finding his place within other kids. He
needs to get comfortable in order to talk with him or even to do a team activity. If you “throw” him
into a group of kids he will probably stand still and feel paralysed.
It is easy to know when he is finally comfortable: he stops covering his mouth with his hands while
talking and starts expressing himself a lot more. Moreover, his nervous laugh is converted to a
calmed and much slower way of talking.
And finally, when you achieve that, he will be fine between other kids. He seems to enjoy those kind
of activities actually, it is just that he needs a little bit of a push.
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CHILD 20:

Daniel

boy, 10 years old
Ireland

What is Daniel like?
Daniel is a shy child (17/40 scores in socio-emotional indicators scale).
Will not make eye contact and turns the head and eyes down when speaking. Speech is very low and
muffled. Hands are clasped frequently and will stand away from the group. Daniel will get flushed in
his cheeks when he is in a situation that makes him feel uncomfortable.
Daniel has an abundance of skills, but it is evident that if any of the activities that he is undertaking
have a high focus on him, he will falter and will lose his concentration as he feels that people are
watching him. His confidence is not well established, therefore he is better equipped in team
activities instead of solitary ones to foster his own sense of self within the group
Daniel loves dancing but if he thinks that there is somebody watching he will stop or try and make a
joke of it. He enjoys playing superheroes with his friend and is usually in-role as the lesser character
or the villain. He is quite sensitive to others and will notice if someone is upset and ask if they are ok
in an attempt to help them.
He is always trying to be funny in an almost clown like state in an attempt to hide his own personality
and become liked by others. If he does not know something in the classroom, he gets embarrassed
easily and again the joker will come out and this can cause the rest of the class to get impatient or
they join in.
He enjoys solitary tasks where there is no attention on him.
Daniel is good at singing and dancing but will not do it unless everyone else is doing it first. He is
competent at drawing and enjoys listening to stories and has a particular interest in history and
stories of war. He is particularly good at sports and he plays rugby regularly. He can carry out tasks
well on his own and quite often works in a solitary capacity.
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What was happening during drama classes?
The 23 children, aged 10-12 all responded well to the programme of exercises in the prepared drama
curriculum. The teacher with children spent 40 minutes every Tuesday morning for a period of 12
weeks on drama in the classroom. The resource booklet developed for Play it Out Loud was the main
source of material and drama facilitator assisted as a co-collaborator in the classroom every second
week which culminated in a school performance of a devised play which reflected the main lesson
subject of the history of the vikings.
They began the first two weeks by developing the ensemble, building confidence in the space and
having fun by using some warm-up games and exercises. They then moved on to Augusto Baol’s
image theatre (From the resource book) and felt our bodies in the space, developing abstract ideas
with smaller groups through still images (tableaux) and then developing it further by groups creating
and showing moving improvisations on their interpretation of the current themes. A lot of the ideas
would come from the children around the themes of vikings, which were obviously all very heroic
and warlike, involving ships and imaginative costume jewellery, names and weaponry.
They then decided to develop the characters in role and with no particular protagonist, the group
were then divided into two different viking clans who wanted a settlement on the land of Ireland.
The teacherI introduced herself as teacher in role as the King of Ireland and explained to the class
that che needed to find land to carry out her duties but did not know which clan she should live with.
As teacher in role, she introduced .. “I wonder… which clan would provide the better settlement”.
Each clan had to draw on their map things that may be of interest to the king. As teacher, she
encouraged the class to consider what the king may be looking for. This was a great exercise to bring
in some creativity and geography simultaneously as each group had to draw a map and highlight
what made their part of the land so special (vegetation, animals, religious beliefs, medicine, wealth,
ships, homes).
Following on from this, each clan had to work together and come up with their own special ‘tribe
motto and movement’. This proved a great success, and the louder, the better was definitely part of
their mottos! On the 6th week of drama the teacher introduced a secret box and each group had to
imagine what was in that box. Each scenario was played out again through improvisations. Each
group then had to decide what was in the box and how it might interest the king. Two volunteers
would present their case as clan members to the rest of the class as to why their secret box was so
impressive. In the 8th week, as teacher in role, became the mythological Norse god, Odin and
informed both groups that they would both have a king each and would actually have to nominate
their own king.
In a naming ceremony which was led by each group, the piece was finalised. They then rehearsed the
show in three classes through a script. This was a creative culmination of recorded extracts of each
group’s contributions from the developing process. This included their mottos as they presented
themselves and showcasing their relative maps highlighting the geographical interest. They also
made Viking ships as props and brought in their own costumes. The class then performed the piece
to the rest of the school in the twelfth week in which teacher narrated the piece.
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At the beginning of each class the group warmed up with exercises and games. They loved the
repetition of certain exercises and with each class that passed, children became more involved in the
creative process that followed.
As a teacher it was a wonderful experience to engage the students in what she believe is an active
learning experience. The outline was written beforehand as to the theme of exploration. However,
she managed to direct the group so that they had a sense of autonomy over their work which was
peer-led. This created a sense of empowerment within the group and contributed to their
engagement in the process.

The most influent drama exercise/lesson and why
Augusto Boal’s Image work:
This theatre exercise is an important stepping-stone in the creative process of drama because it helps
the children learn how to socially engage with each other. They have done their previous warm-up
games and exercises that build the focus and the team ensemble, but this exercise then develops
their sense of relativity to one another.
It creates an opportunity for collaboration and each participant will learn how to navigate the social
complexes that are often present amongst their peers. It offers the participants a space in which they
can physically be exposed to others but while still within the safety of a group ensemble.
For instance, when a group of four are asked to make a church with their bodies, they all work
together to accomplish this. When they present their still image (or moving image/improvisation) to
others, they are becoming used to feeling more confident in an open space.
This method of working also encourages abstract thinking which is mentally, intellectually and
creatively developmental as it encourages critical thinking which contributes to the overall
development of the social child.
As a stepping stone in creating a theatrical piece, it is a good exercise to do before introducing any
theme or topic that the teacher might want to use in a final performance as it builds up theatrical
skills in the participant.

Plans for future
Every morning, the group spend ten to fifteen minutes before their main lesson, doing warm up
games and exercises that are taken from the Play it Out Loud booklet. This really gets the class
focused on the work that is to follow as when pupils start their day, they are often not present and
the concentration levels are poor.
These include clapping exercises like zip-Zap boing, to get the energy and the focus up, and also to
develop the rhythm of the group. Once a week, they also do the ‘News’ where each participant has
the opportunity to tell the rest of the group one thing that they have done that week at home or
with their friends which is a great way to encourage talking and listening skills. They often use Boal’s
image work including Colombian hand hypnosis and shapes, just to get our bodies moving in the
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space. This creates a sense of wellbeing and encourages team-work and collaboration which can
boost confidence in the shy child.
Each child within the process is valued and after a detailed reflection on the implemented drama
classes, it became evident that each individual child became competent at different aspects of the
creative processes depending on what interested them more. In the morning drama activity, teacher
try to incorporate not only exercises but singing and music also. Sometimes they play a song on an
audio system and use our rhythm exercises to move along to the song.
Over the course of the twelve weeks, Daniel really developed his social skills with others. Usually a
very shy boy, the collaborative process helped him engage with others and because he was
interested in the development of the Viking story this encouraged him further. His physicality even
changed during the process, whereby he started making eye contact with his peers and offered
contributions during the creative process.

It is clearly evident that through the whole process of the implementation of a twelve-week drama
curriculum, Daniel developed his own sense of self as his confidence developed not just socially but
somatically. He became a lot more relaxed as he moved in a space which was occupied by his class
while simultaneously finding his own sense of self-expression. It is important that this element of
Daniel’s personality is developed on a continuous basis. It requires not just encouragement from the
teacher but the opportunity to engage in theatrical work which fosters a sense of belonging with the
rest of the class and also embraces his contribution to the work and creative processes that unfold.
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CHILD 21:

Lily

girl, 8 years old
Ireland

What is Lily like?
Lily is a shy child (18/40 scores in socio-emotional indicators scale).
Lily is withdrawn most of the time and usually has her hand or finger near her mouth with the head
down frequently. She fidgets with her hands and turns away from people when they are talking to
her. She has a very low voice when she is talking which is almost inaudible.
Lily is a very sweet child and enjoys playing games in a solitary way which are always very imaginative
in her own imaginary world.
When she does play with other children, she tends to create her own story within the story being
played but is also quite happy doing what others tell her to do or tell her to be.
Lily does not like confrontation or more energetic children. She is very serene and will usually
withdraw from any physical or loud activities that the other children are involved with.
Lily loves art and is often sketching some very imaginative illustrations and characters. She likes
playing fairy tales with a small group of other children and often plays the role of a princess who likes
to help others. Lily often narrates the story as she plays and seems to enjoy being led by others.
Lily loves reading and often brings a book with her to school.
Lily has a vivid imagination and is always creating stories verbally and often talks out loud when she
thinks no one is watching. She is very good at writing and is very neat in her presentation and when
asked to write some news or for a writing task she has a very good vocabulary but will often speak
very quietly when asked to read aloud.
Lily is an avid reader and often brings in the book that she is reading into school to show the class
She does not like reading aloud however.
Lily is good at skipping when the children go outside but other than that Lily will generally go around
the outside space exploring and looking for objects that she can add to her story that she is making
up, which are often very creative.
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What was happening during drama classes?
During the 1st drama lesson Lily observed but didn’t take part in action (level 2). During the 6th drama
lesson she played only with one chosen child (level 4). During 12th lesson Lily made contact with
children she had not contacted before (level 5). Progress is noticeable.
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Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
contact with other children.

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.19 Social Behaviour Register – Child21
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Lily was initially very hesitant to get involved in the drama activities in the first two lessons. However,
because of the sense of fun that was created her curiosity got the better of her and she became less
self-conscious. The structure of the lesson plans began as very low focus exercises and this was very
important for Lucy and the other children to feel comfortable with each other and the work that was
to follow.
The drama has made a big impact on Lily and her ability to be socially engaged with other children. It
was very interesting to see the class become less inhibited and feel more valued as each student was
able to make a contribution. It was very important for them to be able to feel comfortable in the
space first and this was done by using the image theatre techniques and create still images first. The
teacher thinks this really helped Lily foster a real sense of curiosity for the work that followed, which
was very imaginative and quite spontaneous.
The teachers would like to bring in some more drama games into the classroom that really use the
imagination and encourage the team building elements to the exercises as we feel that this will
benefit the children the most now that they are comfortable with improvising in the space and with
each other.

The most influent drama exercise/lesson and why
Lily was slow to participate in the games and exercises but once teacher introduced games that
require plenty of imaginary play she became very excited.
Initially Lily would partner up with someone she knew during the first warm up exercises of image
work which included a lot of moving around the space in lesson one and two. During the second
lesson Lily became more relaxed and more comfortable working with other children which was really
good to see.
When they brought in the ‘magic paintbrush exercise’, she excelled in contribution verbally and
physically and it was almost like watching a different child in the classroom. She had some great
ideas and they used them in the game which really made her happy. This game really appealed to her
vivid imagination and it allowed her to go beyond the obvious, which normal school work would
usually require. This in turn, made Lily feel like a part of the group, and gave her confidence and a
sense of belonging. Interestingly she developed relationships with her peers whom she would usually
shy away from.

Plans for future
Every morning rhythmic exercises will be used for ten minutes. These include clapping exercises and
passing the bean bag around the circle. This allows the class to come together and creates a real
sense of the group. In circle they will also create gestures of emotions and speech which really get
the bodies stretched and it helps expend the high energy in the morning before classwork begins.
In a drama lesson once a week, the class will develop imaginary play and role play by creating
different scenarios and characters in smaller groups such as in ‘The king or Queen of the land’ or the
‘Zookeeper’, and they will learn how to freeze the movement. They will then present these stories to
each other in their small groups where there will then be given the opportunity to reflect on the
improvisations. This allows different questions to be asked which in turn, offers the children a chance
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to express themselves with the objective of raising topics about feelings, emotions and friendships
and possible solutions may be offered and discussed.
As Lily is so fascinated with books, teacher thought that it would be nice to use story books as a
stimulus to develop improvisations and really encourage more discussion by introducing the
terminology; ‘I wonder…what is going on here” with the book.
This will encourage an interest in the games and exercises as Lily can relate it to the book and her
imagination.
The drama in the classroom proved very effective in balancing the relationships within the group of
children. There will be one forty-minute drama lesson weekly as a result. This will incorporate some
of the games and exercises from the play it out loud booklet. These will be adapted to the needs of
the group and also incorporated into the learning activity that the class are engaged with in their
schoolwork.

Lily is shy but it seems to stem from a place of uncertainty. When working with Lily, if there are
games that offer plenty of scope to imagine, she will work more confidently. She will also relate to
others more comfortably as her place within the group is reaffirmed through her own contributions
in the drama.
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CHILD 22:

Jack

boy, 9 years old
Ireland

What is Jack like?
Jack is a shy child (18/40 scores in socio-emotional indicators scale).
Jack does not remove his coat when he arrives at the group. He often goes straight to the back of
the room although the chairs are arranged in a circle to facilitate the first activity which is talking
about your week. He has vocalised on a number of occasions that “no one listens to me”. This is less
about the group and more about school and home.
Jack is very good at drawing. He is also very generous with sweets and treats. Because the all of the
participants are autistic we have a fidget box and Jack is very willing to share a fidget.
He is a naturally kind boy. If the drama is exciting enough he can be coaxed to participate.
He is a good mimic and dancer. He is good at expressing his emotions. On one occasion he got very
upset when cancer was mentioned. When comforted he explained that his grandfather had died of
cancer the previous year. He has also become very good at sharing with the facilitators his worries
and concerns.

What was happening during drama classes?
During the 1st drama lesson Jack observed but didn’t take part in action (level 2). During the 6th
drama lesson he made contact with children she had not contacted before (level 5). During the 12th
drama lesson he actively took part in the lesson in contact with different children (level 6). Progress is
noted.
CONDUCT

LESSON1

LESSON6

LESSON12

1

1

1

2

2

2

Lonely
The child stays outside the action. He/she is not
interested in lesson.

Spectator
The child observes but doesn’t take part in action.

Play in parallel
The child takes part in action but doesn’t make
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contact with other children.

3

3

3

4

4

4

5

5

5

6

6

6

Play in proximity with contact
The child plays only with one chosen child.

Make new contacts
The child makes contact with children he/she has
not contacted before.

Play in a group
The child actively takes part in the lesson in
contact with different children.

EVALUATION
The behaviours are ordered from minor to major social contact. Being 1 the "Solitary"
behaviour and 6 the "Play in group" behaviour. As the student achieves a greater
number of high behaviours, his evaluation increases progressively and positively.

Tab.20 Social Behaviour Register – Child22

The use of the Play It Out Loud materials in this case is somewhat different than how they would be
used in a school setting.
Specifically:
1. The children are a little older than the target in this case 9-11 years old. The challenges presented
by poor executive function can result in a degree of social immaturity and inflexibility of thinking.
The programme aims to help these children develop critical thinking skills and the Play it Out Loud
materials have been of great assistance in this regard.
2. Many of participants have co occurring conditions such as ADHD, Dyslexia and Dyspraxia. This
presents challenges in terms of concentration and manual dexterity. For that reason teachers have
“cherry picked” portions of the lesson plans to suit our group.
3. The fact that the Play it Out Loud materials have been so useful to the group testifies to the
transferability of the materials to other settings in addition to a traditional classroom.
4. Because the group is small - 9 participants and they generally have at least 2 and sometimes 3
facilitators has allowed them to observe closely the engagement level with various lesson plans and
games and adapt accordingly.

The most influent drama exercise/lesson and why
The most influent drama exercise was “The King has lost his happiness”. The teacher put a great deal
of work into producing a really attractive crown. When Jack was selected to be the King he point
blank refused. Up to this is questioned about why he did not want to participate in an
exercise/lesson he would just shake his head. We had put a lot of effort into engaging the group
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with the back story and he understood that everyone was very excited. Because of this he explained
that the idea of being the King made his tummy feel “squishy”. This gave an opportunity to talk to
the group about how that feeling in Jack’s case was because he was anxious. For autistic people
linking the physical feeling to the emotion word can be a very effective way of helping them
communicate how they are feeling. Jack refused to make his medal of happiness so they sent it
home with him. This gave them an opportunity to explain to his parents what they had been doing in
the group.
At the end of the session they had played the game “Zip,Zap,Boing”. The following week Jack arrived
into class with a more complicated version of that game and explained the rules and ran the game.
This was a turning point for all of us as we realised with the right “hook” he could be encouraged not
just to participate but to lead.

Plans for future
Due to the current pandemic they have had to suspend the programme. However “Play it our Loud”
has informed the entire way they now run the group. The drama lessons and games give them great
flexibility to respond to the mood on a given day. For instance in the last session they began
preparation for “Grandmother’s Kittens” by asking the group to be kittens, to choose their kitten
names and to tell what colour kitten they were. This was perfect for a “high energy” week and we
were holding the rolling the yarn part of the lesson for a week when participants were a little calmer.
They introduced a five minute break during which a designated participant picks a piece of video
(usually a cartoon or You Tube clip) to share with the group. This really engages Jack as he loves to
share things he finds funny and is keen to see what the other participants find funny or interesting.
This encourages him to sit in the circle with the group and engage in conversation.
They have a “game” at the beginning of the class and for all of this group and indeed the older group
“Alphabet Circle” has been a huge success. Many autistic people struggle with remembering names
and they really wanted them to be able to address and refer to each other by their names. With
autism repetition is key to enforcing learning so by using this technique over a number of weeks
children who after 12 weeks of being together were still referring to each other as “that boy with the
glasses” or “him” whilst pointing at another child finally learned and retained each other’s names.
This has proved very important to Jack who previously felt overlooked and undervalued. The fact
that everyone refers to him by his name has made him feel part of the group.
They have used a number of drawing exercises with the group because Jack is very good at drawing
and the positive reaction of the facilitators and more importantly his peers has helped to build his
confidence.
It was a privilege to attend the training and to be the child and see the lessons through their eyes.
The flexibility of the lessons plans and the fact that they were able to pick and choose elements for
this particular child and group was key to allowing them customise their sessions to maximise the
benefit to all of the children.
Particularly with autistic children you need to be able to adapt quickly to a change in mood or a miss
understanding. They are used to having to conform and participate in ways that make them deeply
uncomfortable. The fact that they had the “Play it Out Loud” lesson plans and exercises allowed
them to increase the children choices with regard to how they ran each session.
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The biggest impediment for Jack is that he feels disenfranchised “nobody listens to me, nobody cares
about my opinion”. The teachers claim they will continue using the “Play it Out Loud” lesson plans
and exercises with this group. Because they have a huge choice of material when something makes
him uncomfortable they can give him the choice to be a spectator. They can then use an exercise
that they know will engage him so that be the time we all discuss the scenario he did not like he is
relaxed enough to have his say and because he joined in the “game” no one challenges his right to
have an opinion about how the session has gone.
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Conclusions and tips for the teachers how to work with shy
children using drama

1. There is a progress in social behaviors of children during drama lessons
Analyzing the register of social behavior, it should be stated that in all cases there is progress
- one or two degrees. Most children during the first drama class are at 2 or 3 level of social
behavior register, so they are spectator - the child observes but doesn't take part in action,
or play in parallel - the child takes part in action but doesn't make contact with other
children. During class 12, most children go to level 5 - make new contacts - the child makes
contact with children he / she has not contacted before, and some of them even take the
6th level - play in a group - the child actively takes part in the lesson in contact with different
children.

2. Teachers want to continue drama lessons or short drama activiteis in their
future work.
Teachers plan to conduct drama lessons in the future on average once a week.
In several cases, teachers conduct drama exercises every day.
In one case the group spend ten to fifteen minutes every morning before their main lesson,
doing warm up games and exercises that the teacher have taken from the Play it Out Loud
booklet. The teacher says:
“This really gets the class focused on the work that is to
follow as when pupils start their day, they are often not
present and the concentration levels are poor.”

Another teacher is going to use rhythmic exercises for ten minutes every morning. These
include clapping exercises and passing the bean bag around the circle. This allows the class
to come together and creates a real sense of the group. In circle they will also create
gestures of emotions and speech which really get the bodies stretched and it helps expend
the high energy in the morning before class work begins.
In addition, teachers participating in the project proposed other activities related to

drama, as:



games and exercises around the drama of the world and people - developmental
drama
happenings for other children at school (in small groups, for parents),
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social campaigns,
exhibitions
keeping an individual and class "book of drama", where the child could write in the
form of drawings, cut-outs, notes, etc. their experiences, e.g. who he/she was, what
has happened.
use more drama activities across the curriculum where it can promote creative
thinking and sharing ideas.
Use daily drama starters in English to engage and stimulate the children.
have weekly story telling/drama sessions on Friday afternoons to promote
confidence and social skills.

Teachers share or plan to share acquired knowledge and experience with other teachers.

3. Drama and excessive self-criticism
• Based on the analysis of individual cases of children participating in the project, it can
be stated that some shy children are very critical of themselves. It is often combined with
high intelligence and great knowledge. They are perfectionists, not allowing themselves
to make mistakes. Therefore, they do not undertake activities or withdraw from it if they
do not feel competent enough to carry it out.
• Such children feel good about activities that are not judged.
Drama, by the very fact that it assumes fictitious roles and actions in a fictitious world defers the judgment - or rather transfers it from the child to the character they play.
• Because such children feel the need to appreciate at the same time, the "Lost
Happiness" classes, during which the shy child had a high status role and at the same
time was not evaluated, but assessed the ideas of others.


At the same time, it turned out that children who display aggressive behaviors reveal
their aggression in dramatic activities. The same mechanism works here - deferring
the fear of judgment and allowing yourself for more. This was revealed, for example,
in the lesson "Birds". One of the surveyed teachers says:
“We had some problems with the lesson 3.2 (Birds), as Jaime
behaviour was really bad and he hit other children of his
“bird family.”
The teacher describes the boy as tending to not obey when asked for anything, and
his behavior changes rapidly from soft and affective to violent with others.
Another teacher said during the mid-evaluation that during the lesson "Birds"
another child, not the shy one, began to behave aggressively - hit other children and
push them during improvised flying. It was a new girl in the group, not familiar with
the rules, which was revealing aggressive behaviour also in other situations.
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Drama can therefore be a diagnostic tool that reveals aggression. This is definitely a
difficult situation for the teacher and requires reaction and redirecting the revealed
aggression to other pro-social activities.


It was also stated that the suggestion for working with shy child is to use a
low/middle status character when using teacher-in-role so as not to intimidate the
child. Allow them to pick a character and explore it with a small group away from the
others to build their confidence. Do not pick first to present but allow them to come
in when they are ready. Allow them to pick who they are working with to begin with.

4. Drama and leaders and their influence on a group and a shy child
It has been also stated that leaders block the activities of other children, especially shy
children during drama classes. Children do not show their own initiative, but imitate the
actions of leaders.
One of the teachers says:
“While working in a group, I noticed that drama classes are new to
children. At first, the children imitated each other and repeated the
gestures and actions of the group leaders. A very strong influence of
leaders on the rest of the group is noticeable. At the beginning there
was also a big problem with drama tasks in the group. Each child
insisted on his idea or the leader tried to push his case. The group
could not work out one solution without the help of the teacher.”

It is important here to plan such dramatic activities that strengthen the roles of all the
children not only the natural leaders (according to personality types). The theory of
functional situation requirements1 can be used here - the leader is the one who in the given
situation has the best competence to perform the task. The drama lessons may be designed
in such a way that the topic and problem to be solved require the use of knowledge and
skills of a shy child who is not a leader.

1

R. Brown, Group Processes: Dynamics Within and Between Groups, Blackwell Publishing.
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How drama affects the group. THE
RESULTS OF DRAMA LESSONS IN
QUESTIONAIRES
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How drama influences children. The quantitative data from
questionnaires

The last questionnaire filled out by the teachers was the final questionnaire, which
concerned how drama affects the broadly understood competences of children.
Teachers were of the opinion how drama:
1. Helps children to improve language, comprehension and expression.
2. Expand their vocabulary; improve pronunciation, intonation and vocalization.
3. It encourages shy children to gradually lose their fear of relating to others and of
accepting themselves, thus fostering good socialisation, self-esteem and personal
autonomy.
4. It emphasizes cooperation and teamwork and makes them feel that they are part of a
peer group.
5. Drama has a positive influence on body and gestural expression; on the understanding of
the body, its possibilities of action and its limitations.
6. Drama positively influences the creativity and originality of acting.
7. Drama positively influences creativity, original ideas and other creative expression, such
as through music or dance.
8. Drama leads children to be critical of themselves and others, develops critical thinking.
9. Drama develops the skills of decision taking.
10. Drama helps children to know the world around.
11. Drama improve problem solving skills of children.
12. Through drama children internalise values of the culture of their society, little by little
configuring, in this way, their morals.
The teachers who participated in the study assessed the development of children's
competences through drama on a four-point scale:
Yes, very much

Rather yes

Rather not

Not at all

The scale was then coded and numerical values were assigned to individual labels:
Yes, very much

Rather yes

Rather not

Not at all

3

2

1

0
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Data obtained from the survey are presented below in the form of an arithmetic mean of
points obtained from all surveyed persons. The number of teachers surveyed was 22. The
scoring scale ranges from 0 to 3, where 0 means that the given competence is not developed
by drama, and 3 means that it is developed by drama very much.

How drama influences children
3

2,82

2,68
2,5

2,64

2,5

2,55

2,64

2,55

2,45
2,27

2,18

2,32

2,18

2
1,5
1
0,5
0

Fig.4 The impact of drama on child’s competences

The obtained research results say that teachers evaluate drama as a method of developing
all indicated competences. All competences obtained an indicator above 2 points, so the
teachers decided that drama develops a given competence.
The first 7 competences obtained an indicator above 2.5 points, which means that most
teachers found that drama had a very large impact on their development.
Drama's greatest potential was recognized in developing competences such as:
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1. It emphasizes cooperation and teamwork and makes them feel that they are part of a
peer group (2,82)
2. Helps children to improve language, comprehension and expression (2,68)
3. It encourages shy children to gradually lose their fear of relating to others and of
accepting themselves, thus fostering good socialisation, self-esteem and personal
autonomy(2,64)
4. Drama positively influences the creativity and originality of acting (2,64)
According to the surveyed teachers, drama can be particularly useful in developing these
areas.
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How these drama lessons affected the group? Open question
Teachers participating in the project also had the opportunity to speak in an open
question: How these drama lessons affected the group?
Below are statements from the teachers about how their drama lessons affected the
group. Coded categories, extracted from the statements of the respondents, were marked
with colors so that they were more readable.

I really enjoyed teaching the lessons. It gave me a great reason to
incorporate more drama in my teaching practice. My class enjoyed each
session and we used some elements in a class assembly in front of parents
because the children chose to do so! All children in the class participated
well. Most were confident to have a go, knowing that there usually isn’t a
‘right’ or ‘wrong’ element. It was interesting to see how the socially shy
child improved but also highlighted children with real strengths in drama
activities and group work who don’t always get to show their abilities
during written tasks! Children gained confidence with a range of games
and approaches to drama and learned to engage quickly with one-off
drama sessions. The wide variation in the sessions meant that there were
some inconsistencies but ultimately the class improved their social skills,
speech in front of a group and their ability to work well with others.

The lessons were a highlight of the week. My class really
enjoyed them, often describing them as fun. Every child
participated, some cautiously at first, but by the end all were
confident and enthusiastic collaborators-creative, thoughtful
and with humor- in how they approached the sessions. Skills in
speaking in public and performing to the group were greatly
increased and no children by the end chose to opt out or not take
part.

The group absolutely loved the lessons. Some became better
listeners, lots became more confident speakers. They all learnt
to communicate each other in silence! The children learnt more
about each other and have become closer and more caring as a
class (they were a caring group anyway).
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The class enjoyed the sessions and liked the opportunities to
use their imaginations in many different ways, responded to
others and worked well on most occasions in groups of 4s and
5s. It has really improved their listening skills and teamwork.

As a whole the drama lessons were very engaging and stimulating
for the group. They really enjoyed getting into role and exploring
different characters.
To begin with the idea of drama in the class setting was very new
and the children were very giggly and quite silly. They also found it
very challenging to work in larger groups (3/4 children) and with
those outside of their usual friendship groups. The kings and towers
starter was a great ice breaker and along with a number of the
other less structured starters allowed the children to form new
friendships and get better at working together.

All the students accepted this “challenge” with great joy. They
liked that the teacher of English cooperated with the PE
teacher and also their main teacher participated as well.
They learned how to work in groups and express their
feelings. Moreover they used English in a communicative and
creative environment, in the framework of playful learning.

It was a very big supsise and a great joy to see how well the
students accepted the co teaching as it was something totally
new to them. They understood the meaning of the team work
and they learnd to work in groups . Eventhough at the
begging they had many difficulties to express their emotions
both vocally as phycically they made a great progress.

The group began to work together. People who have stood in the
shade so far could show themselves, their skills and ideas. The
group began to open up to a new way of working. Children met
drama and willingly participated in it.
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New friendships emerged while old ones were renewed.
The teachers came closer to their students and actually felt
their needs.
We were informed of their behaviour and aspects of their lives
outside the classrom.
We spotted some difficulties in other students’ communication
skills.

I believe that these classes were important for students as we all
learned the importance of getting to actually know each other, be
part of a team, respect and aknowledge differences on all of us.
Also, it was fruitful to learn more about ourselves and give little
piece of us to others .

The students loved the forty minutes of creative time every week.
Initially they were a little bit self-conscious, but after two weeks,
were engaging in the exercises really well. It was clear that some
elements of the creative process were more appealing than other
elements to the students, but there was something in it for
everyone. There were games, exercises and movement, discussions
and debates, making and creating. Each student was able to
contribute to the process in all areas and learning new skills and
competencies in other areas that they may not usually engage in,
such as offering their opinion and creative ideas to the work that
was unfolding.

1. “The lessons built a sense of group identity.
2. The comfort of being part of a group gave the participants the confidence to express
their own opinions and share experiences. This is huge for this cohort of children as they
often feel alone and lonely as they try to navigate the social landscape.
3. Because we had so many options if they really disliked something (generally because it
pushed them out of their comfort zone) we could offer them an alternative.
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Through the expression of voice and movement in the drama
exercises, the children became more comfortable performing with
each other. Using story as a stimulus, the children not only
developed their imaginations, but their confidence grew with each
other and new relationships were developed. The whole experience
was very active and inclusive and fostered the contribution of each
child. This created a balanced and a more democratic learning
environment.

The lessons of the program that were applied in the classroom had
very positive results because the children had fun and mainly
learned to express themselves physically but also to express their
feelings. They also developed important skills such as how to
discuss, disagree or defend an idea.

The group is more integrated. Students, thanks to shared
experiences, have new content to have fun during breaks. They like
to transfer fun to other places and time. It is important that these
are creative, dynamic and "peaceful" games with no focus on
competition.

Thanks to the drama classes, children got to know and integrate even better,
learned to talk and accept each other, they became more daring and open to
each other, but also in relation to various actions. They learned to express
their emotions clearly.

Children willingly and actively participated in the activities. They
were involved in tasks, took on roles, taught cooperation in various
groups. Dramatic games, also used as interludes during lessons,
were particularly popular.

Children willingly took part in classes, very often they moved the drama
games to their free time, which made the group more integrated with each
other. The group has become more tolerant and willing to cooperate.
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Normally the kids that come to extracurricular time are not really
interested on doing anything: they would prefer to be at home
already! But it is true that Play It Out Loud lessons were a fresh way
to get them involved in a team activity. They had a lot of fun and
their willingness and involvement with the activities improved
session after session. Generally speaking, it was a positive
experience, not only for the kids but for the teachers too.

It was a lot of fun doing them. We needed a methodology to
conduct some theatre activities with the classroom and Play It Out
Loud gave us a timely chance to do them. Following the behavior of
some of the kids was a useful tool to track their achievements and
improve their behavior regarding the rest of the class. Generally,
the mood of the class has improved quite a lot and now their bond
is stronger and wholesome.

Everyone had a lot of fun doing them, not only the kids but us (as
teachers) too. We had a few shy kids that improved quite a lot with
this methodology, and of course Miguel did a great job and even
made some friends! Analyzing the behavior of our students was
very useful in order to comprehend their necessities and particular
set of skills.

They had a lot of fun and the activities conducted were a fresh way to get kids involved into a
different approach to drama. They are maybe used to other types of drama, like actual scripts
and dialogues, so they enjoyed this. Moreover, they had not the pressure to later represent a
drama in front of other people (such as their parents) as usual, so their approach to these
exercises was really relaxed. Focusing on the main point of these activities, and of course in
Hugo, his improvement was quite a success. We are constantly struggling to find the way to get
him involved with the rest of the group, and some of these exercises were quite useful for that.
Also, to follow his progresses and behavior was interesting and will help us to understand a little
bit more his feelings, fears and attitude.

109
To sum up, the following categories have been distinguished from the statements of the surveyed
teachers who conducted drama classes with children for 4 months:











children became more confident
teamwork and cooperation
listening skills
new friendships
express their emotions
accept each other
creativity
having fun
express themselves physically

Teachers emphasize that drama has developed children's confidence and speaking in public skill. It
also supported group work and building new relationships and friendships. The category “teamwork
and cooperation” has appeared the most often. One of the teachers sum up these in the words:
“The whole experience was very active and inclusive and fostered
the contribution of each child. This created a balanced and a more
democratic learning environment.”

In addition, children really liked drama activities. They really enjoyed getting into role and playing
drama. They even transfer the drama plays to the break time.
“Students, thanks to shared experiences, have new content to have fun
during breaks. They like to transfer fun to other places and time. It is
important that these are creative, dynamic and "peaceful" games with
no focus on competition”

“Children willingly took part in classes, very often they moved the drama
games to their free time, which made the group more integrated with
each other. The group has become more tolerant and willing to
cooperate.”
The Paly It Out Loud project has been also a tool of teacher improvement. The teachers confirm that
the course nd the conducted drama lessons was a positive experience for them. They try to
incorporate drama into their teaching practice:
“Normally the kids that come to extracurricular time are not really
interested on doing anything: they would prefer to be at home
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already! But it is true that Play It Out Loud lessons were a fresh way
to get them involved in a team activity. They had a lot of fun and their
willingness and involvement with the activities improved session after
session. Generally speaking, it was a positive experience, not only for
the kids but for the teachers too”.

“I really enjoyed teaching the lessons. It gave me a great reason to
incorporate more drama in my teaching practice. My class enjoyed
each session and we used some elements in a class assembly in front of
parents because the children chose to do so! All children in the class
participated well. Most were confident to have a go, knowing that
there usually isn’t a ‘right’ or ‘wrong’ element. It was interesting to see
how the socially shy child improved but also highlighted children with
real strengths in drama activities and group work who don’t always get
to show their abilities during written tasks!”
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Instead of ending - one thank you, one request and one
invitation
Thank you
Thank you very much for taking the time to read this report. It is the result of the work of
people involved in developing the competences needed to cope in life or simply helping
others become socially engaged and happier people.
The project was created and implemented by several involved people who met several
times, including Łódź, hence the following photo.

People involved in the implementation of the project (from the left): Łukasz Wilczyński, Ewa
Szczawińska, Constantinos Andronis, Fabian Gomez, Aleksandra Staszyńska, Ruth Sayers,
William Caughey, Patrice Baldwin, Freda Manweiler, Costas Androulakis and Kamila
Witerska.
The picture is missing a few people involved in the project: Magdalena Tomczak (she was
taking a photo), Niamh Clowry, Larissa Manley, Konstantinos Flouris, Nieves Verdejo,
Carolina Sorribes, Christopher Lawrence and Rubén Laguna.
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Request
We will ask for dissemination of the report results. The more people learn about the results
of the report, the more shy children have a chance for help. In addition, thanks to drama, all
children gain the opportunity to develop competences needed to cope in life, such as being
more confident, working in team, listening to each other, make new friendships, express
their emotions, accept each other, being more creativ, and just having fun.

Invitation
Please visit the project website - there is a report and more: research tools, individual drama lessons
to download and also a handbook for teachers containing all the 20 drama lessons.

http://playitoutloud.eu/
Feel invited!

